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Requirements  for  the  Degree  of  Doctor  of  Philosophy 
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ASPIRATIONS  AND  EXPECTATIONS  OF  TURKISH 
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By 
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Chairman:     Robert  L.  Cur ran 

Major  Department:     Foundations  of  Education 

This  study  dealt  with  two  problems.     The  first  problem 
was  to  estimate  the  joint  and  unique  contributions  of  the 
following  selected  variables  to  an  explanation  of  the  variance 
of  Turkish  public  lycee  seniors'  educational  aspirations 
and  expectations: 

1.  Social  status  as  measured  by  father's  occupational 
status. 

2.  Academic  achievement  as  measured  by  grade  point 
average  (CPA). 

3.  Pupil's  perceived  parental  educational  plan  for 
their  child. 

4.  Pupil's  perceived  parental  occupational  plan  for 
their  child. 

5.  Each  of  the  pupil's  perceived  eight  barriers  to 
attainment  of  an  aspired  level  of  education. 
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The  second  problem  was  to  estimate  the  joint  and  unique 
contributions  of  the  following  selected  variables  to  an  ex- 
planation of  the  variance  of  Turkish  public  lycee  seniors' 
occupational  aspirations  and  expectations: 

1.  Social  status  as  measured  by  father's  occupational 
status. 

2.  Academic  achievement  as  measured  by  GPA. 

3.  Pupil's  perceived  parental  educational  plan  for 
their  child. 

4.  Pupil's  perceived  parental  occupational  plan  for 
their  child. 

5.  Each  of  the  pupil's  perceived  eight  barriers  to 
attainment  of  an  aspired  occupation. 

In  both  problems,   sex  (male-female)  and  curriculum 
(science  majors-literature  majors)  were  two  controlling  vari'- 
ables . 

The  sample  consisted  of  470  Turkish  public  lycee  seniors 
who  were  selected  from  three  public  lyc§es  in  Ankara,  Turkey. 
This  study's  population  represented  those  seniors  who  are 
enrolled  at  the  Turkish  public  lycees  of  big  metropolitan 
cities  of  western  Turkey. 

The  data  were  collected  by  administering  a  self-con- 
structed questionnaire.     The  data  on  the  academic  achievement 
variable  were  gathered  from  the  school  records.  Multiple 
regression  analysis  was  used  in  analyzing  the  data.     By  this 
technique,  a  unique  contribution  of  any  independent  variable 
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was  estimated  by  measuring  its  effect  on  a  dependent  variable 
when  the  remaining  independent  variables  were  held  constant 
statistically. 

It  was  found  that  the  joint  contribution  of  independent 
variables  to  an  explanation  of  the  variance  of  each  of  the 
dependent  variables  did  not  significantly  vary  with  either 
sex  or  type  of  curriculum.     However,   the  joint  contribution 
was  found  to  be  significant  on  each  of  the  dependent  variables. 

In  order  of  their  relative  efficacies,   the  unique  con- 
tributions of  perceived  parental  educational  plan,  barrier, 
"financial  problems,"  father's  occupational  status,  and  GPA 
significantly  explained  the  variance  of  educational  aspira- 
tions . 

In  order  of  their  relative  efficacies,   educational  expecta- 
tions were  significantly  explained  by  the  unique  contributions 
of  perceived  parental  educational  plan,  and  barrier, "univer- 
sity entrance  examinations." 

In  order  of  their  relative  efficacies,   the  unique  contri- 
butions of  perceived  parental  occupational  plan,  curriculum 
(the  science  majors  had  higher  occupational  aspirations  than 
the  literature  majors),  barrier, "low  income  of  the  job  to 
which  I  aspire,"  a  so-called  "new"  variable  (those  who  expres- 
sed a  perceived  parental  occupational  plan  had  higher  occupa- 
tional aspirations  than  those  who  said  their  parents  left 
the  occupational  choice  up  to  them) ,  and  barrier, "university 
entrance  examinations,"  significantly  explained  the  variance 
of  occupational  aspirations. 
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In  order  of  their  relative  efficacies,   the  unique  con- 
tributions of  perceived  parental  educational  plan,  GPA,  curric 
ulum    (the  science  majors  had  higher  occupational  expectations 
than  the  literature  majors)  barrier,  "low  income  of  the  job 
to  which  I  aspire,"  father's  occupational  status,  and  barrier, 
"lack  of  vocational  counseling  in  my  school,"  significantly- 
explained  the  variance  of  occupational  expectations. 

There  was  observed  an  inconsistency  between  educational 
and  occupational  orientations  of  the  lycfee  seniors.  Both 
educational  aspirations  and  expectations  seemed  to  reflect 
more  realistic  considerations  than  occupational  aspirations 
and  expectations,  respectively.     Also,  both  educational  expec- 
tations and  occupational  expectations  of  the  students  were 
more  realistic  than  their  educational  aspirations  and  occupa- 
tional aspirations,  respectively. 
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CHAPTER  I 
INTRODUCTION 
The  Situation 

Until  1950,   the  Turkish  public  lycee  occupied  a  very- 
important  and  prestigious  position  in  the  country.  It 
enabled  its  students  to  attain  high  status  positions  in 
the  Turkish  occupational  structure  and  to  fulfill  their 
educational  and  occupational  aspirations.     Kazamias  (1966) 
notes  that  the  Turkish  public  lycee,  as  an  elite  educating 
school  was  perceived  to  be  an  educational  institution 
which  would  develop  intellectual  skills  and  needed  leaders. 

In  fact,   this  elite  educating  function  of  the  public 
lycee  was  emphasized  by  some  Turkish  educators  during  that 
period.     The  most  prominent  educator  among  them  was  Ziya 
Gbkalp.     According  to  Gbkalp  (1959),   it  is  necessary  to  make 
a  clear  distinction  between  training  institutions  and  educa- 
tional institutions.     While  primary  schools,   trade  and 
professional  schools  are  institutions  of  training,  the  elite 
educating  lycees  should  be  considered  as  purely  educational 
institutions.     He  further  goes  on  saying: 

.    .    .[lycee]  graduates  are  the  future  lawyers, 
doctors,  writers  and  government  officials  who 
make  up  the  elite  of  the  nation.     During  their 
undergraduate  years,   the  youth  who  are  later 
expected  to  specialize  as  doctors,   lawyers,  etc.. 
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badly  need  teaching  in  literature,  philosophy, 
and  social  sciences;   in  other  words,   in  cultural 
sciences.     Later  they  are  going  to  study  in  great 
detail  the  sciences  in  their  respective  fields 
of  specialization.    .    .    .Therefore,   these  schools 
[lycSes]   should  be  entirely  devoted  to  education 
in  the  humanities.     (Gokalp,  1959,  pp.  240-241) 

Until  recently,  lycee  graduation  was  necessary  for 
admission  to  any  university  in  Turkey.     The  status  of  the 
lycee  remains  high.     This  fact  interacts  with  another 
Turkish  fact.     Turkish  manpower  planning  is  poor.     The  inter- 
action has  two  consequences.     One  is  that  there  are  more 
lycee  students  than  lycee-equivalent  vocational  and  technical 
school  students  in  today's  Turkish  educational  system.  The 
second  is  that,   in  Turkish  higher  education,   there  are  occu- 
pationally  unnecessary  enrollment  increases  in  educational 
fields,   such  as  social  sciences  and  humanities,  and  an  increas- 
ingly insufficient  supply  of  the  nation's  manpower  require- 
ments for  engineers  and  technicians.     Therefore,  those 
who.  graduate  from  the  educational  system  are  often  not 
employed  in  the  occupations  for  which  they  have  been  edu- 
cated . 

The  Turkish  lycee-f unction  and  manpower-education 
situation  presents  a  dissertation  problem.     It  is  a  ques- 
tion of  the  sources  of  variance  of  educational  and  occupa- 
tional aspirations  and  expectations  of  lycee  students  in 
the  situation. 

Summary  of  Hypothesized  Sources 

In  part,   this  mismatch  of  graduates  and  jobs  arises  from 
lack  of  suitable  openings,   reasons  of  prestige  and  unattractive 


3 


salary  or  wage  prospects  (OECD,   1965).     A  part  of  the  nation's 
inefficient  manpower  planning  is  lack  of  an  extensive  formal 
occupational  counseling  program  in  the  schools.     This  is  prob- 
ably another  cause  of  the  failure  to  have  a  coordination 
between  the  educational  system  and  the  occupational  structure. 
As  far  as  informal  counseling  is  concerned,  Turkish  parents 
seem  to  exert  much  more  influence  than  any  other  person  or 
social  agency  on  their  children's  decisions  (Tan,  1956). 
This  observation  is  consistent  with  Coleman's  (1961)  thesis 
that  parents  are  the  primary  counselors  for  their  children 
in  less  modernized  countries. 

In  addition,  very  limited  educational  opportunity  is  pro- 
vided for  those  students  who  are  academically  successful  but 
are  from  families  of  low  income.     So,   socioeconomic  status 
of  Turkish  parents  appears  to  be  another  variable  affecting 
their  children's  educational  and  career  decisions  (SPO,  1973). 

The  most  important  variable  affecting  such  decisions  of 
Turkish  youngsters,  however,  may  be  the  presence  of  univer- 
sity entrance  examinations.     In  any  event,   there  are  large 
numbers  of  lycee  graduates  in  relation  to  the  quantitative 
capacities  of  higher  education  (see  Table  1).  Therefore, 
admission  into  higher  education  is  based,   in  pivotal  part,  on 
university  entrance  examinations.     These  are  very  competitive, 
and  not  compatible  with  a  Turkish  sense  of  equality  of 
opportunity  and  social  justice. 

As  shown  in  Table  1,  in  net  the  chance  of  a  lycee  grad- 
uate's admission  to  any  university  has  decreased  from  64%  in 
1963  to  29%  in  1972. 
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Table  1. 

Transition  from  lycee  to 

university . 

Years 

Lycee  graduates 

Those  who  are 
able  to  enter 
university 

Rate  of 
transition 
1 

1963-64 

19,578 

~- 

1964-65 

23,227 

12,562 

64 

1965-66 

24,868 

13,822 

60 

1966-67 

25,913 

12,200 

49 

1967-68 

29,984 

12,856 

50 

1968-69 

34,459 

14,841 

49 

1969-60 

40 , 785 

14 , 098 

41 

1970--71 

45,678 

12,890 

32 

1971-72 

48,877 

13,275 

29 

1972-73 

14,565 

30 

Total  293,369  121,104  41^ 


Source :     Milli  Egitim  Bakanligi.     [A  research  on  demand  for 
and  new  admission  capacity  of  higher  education. ] 
Ankara:     Planlama,  Arastirma  ve  Koordinasyon 
Dairesi,   1973,   s.  5. 


^The  average  rate  of  transition  from  lycee  to  university 
during  the  period  between  1963  and  1972  is  41% 
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The  main  objective  of  the  Turkish  lycee  has  always 
been  to  select  the  most  successful  students  and  eliminate 
the  others.     This  is  accomplished  by  hard  exams  and  a  very 
strict  grading  system  (Kaya,   1974).     So,   it  might  be  inter- 
esting to  see  how  educational  and  occupational  aspirations 
and  expectations  of  a  lycee  senior  are  influenced  by  his  GPA. 

As  Turkey  develops,  new  occupational  specializations 
take  place  in  the  country.     But,   the  Turkish  higher  educa- 
tion is  unable  to  provide  enough  field  specializations  in 
which  interested  Turkish  students  would  be  educated  for 
these  new  occupations.     So,   it  often  fails  to  meet  differ- 
ential needs  and  interests  of  the  lycee  graduates.     In  fact, 
Turkcan  (1977)  notes  that  there  are  no  easy  answers  to  the 
questions  of  which  educational  fields  should  be  developed 
and  given  more  emphasis  and  why  in  Turkish  higher  education. 
Part  of  the  reason  for  this  is  that  individual  needs  and 
the  country's  manpower  needs  are  not  usually  taken  into 
consideration  in  planning  higher  education. 

The  presence  of  student  activism  in  Turkish  universities 
and  higher  educational  institutions  is  another  possible 
source  of  variance  of  the  students'  aspirations  and  expecta- 
tions.    The  activism  has  two  consequences  for  the  students. 
One  is  that  the  student  activism  has  taken  the  form  of  a 
political  terrorism  and  has  become  a  real  threat  to  the 
students'  lives.     The  second  is  that  the  students  are  not 
provided  sufficient  instruction  because  most  of  the  higher 
educational  institutions  are  closed  much  of  the  time  during 
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an  academic  year  due  to  boycotts  and  other  forms  of  political 
demonstrations . 

Considering  such  a  situation  in  Turkey,   it  seems  worth- 
while to  search  for  significant  predictors  of  academic  and 
career  aspirations  and  expectations  of  Turkish  public  lycee 
seniors.     Very  few  studies  have  been  conducted  on  this 
subject  in  Turkey.     This  study  will  give  useful  information 
about  the  joint  and  unique  contributions  of  the  variables 
hypothesized  above  to  the  explanation  of  the  variance  of 
educational  and  occupational  aspirations  and  expectations  of 
Turkish  public  lycee  seniors. 


CIIAPTER  II 
STATEMENT  OF  THE  PROBLEM 
Introduction 

The  previous  discussion  of  the  situation  and  hypothe- 
sized sources  of  variance  of  educational  and  occupational 
aspirations  and  expectations  of  lycee  students  in  the  situa- 
tion provides  a  background  for  presentation  of  the  specific 
research  problem  of  this  dissertation.     In  addition  to  the 
statement  of  the  problem,   the  overview  of  procedures  and 
the  significance  of  the  study  are  presented  in  this  chapter. 

The  Problem 

This  research  deals  with  two  problems.     The  first  problem 
is  to  estimate  the  joint  and  unique  contributions  of  the  fol- 
lowing selected  variables  to  the  explanation  of  the  variance 
of  educational  aspirations  and  educational  expectations  that 
Turkish  public  lycee  seniors  express  controlling  for  their  sex 
(male-female)  and  curriculum  (literature  majors-science  majors) 

1.  Social  status  as  measured  by  father's  occupational 
status . 

2.  Academic  achievement  as  measured  by  CPA. 

3.  Pupil's  perceived  parental  educational  plan  for 
their  child. 

4.  Pupil's  perceived  parental  occupational  plan  for 
their  child. 

5.  Each  of  the  following  pupil's  perceived  barriers  to 
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attainment  of  an  aspired  level  of  education: 

a)  Financial  problems. 

b)  Being  academically  unable  to  finish  lycee. 

c)  Insufficient  preparation  provided  by  the 
lycee  I  am  now  attending. 

d)  Lack  of  vocational  counseling  in  my  school. 

e)  University  entrance  examinations. 

f)  Lack  of  higher  education  program  offerings  in 
areas  which  interest  me. 

g)  Scarcity  of  jobs  in  my  preferred  field  of 
specialization . 

h)  Excessive  student  activism  in  Turkish 
universities  and  other  higher  educational  institutions. 
The  second  problem  is  to  estimate  the  joint  and  unique 

contributions  of  the  following  selected  variables  to  the 
explanation  of  the  variance  of  occupational  aspirations  and 
occupational  expectations  that  Turkish  public  lycee  seniors 
express,  controlling  for  their  sex  and  curriculum: 

1.  Social  status  as  measured  by  father's  occupational 
status. 

2.  Academic  achievement  as  measured  by  GPA. 

3.  Pupil's  perceived  parental  educational  plan  for 
their  child. 

4.  Pupil's  perceived  parental  occupational  plan  for 
their  child. 

5.  Each  of  the  following  pupil's  perceived  barriers  to 
attainment  of  an  aspired  occupation: 

a)  Financial  problems. 

b)  University  entrance  examinations. 
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c)  Lack  of  openings   of    job  to  which  I  aspire. 

d)  Lack  of  fields  of  study  which  would  train  me 
for  the  job  to  which  I  aspire. 

e)  Lack  of  vocational  counseling  in  my  school. 

f)  Low  income  of  the  job  to  which  I  aspire. 

g)  Not  having  necessary  skills  and  talents  which 
are  required  for  the  job  to  which  I  aspire. 

h)  Disapproval  of  my  occupational  aspiration  by 
my  close  relatives  and  significant  others. 

Overview  of  Procedures 
The  data  which  are  necessary  to  make  those  estimations 
were  collected  by  the  researcher  himself  from  a  selected 
sample  of  470  seniors  who  were  attending  public  lycees  in 
Ankara,  Turkey,   during  the  second  semester  of  1978-1979  academic 
year.     In  the  first  step  of  sampling,  by  using  a  stratified 
sampling  method,   three  public  lycees  were  randomly  selected 
in  the  following  way:     one  from  a  predominantly  upper  class 
neighborhood;   the  other  one  from  a  predominantly  middle  class 
neighborhood;  and  the  third  one  from  a  predominantly  lower 
class  neighborhood.     The  purpose  of  doing  this  was  to  make 
the  sample  more  representative.     Then,  13  senior  classes  were 
randomly  selected  from  the  three  lycees  by  a  cluster  sampling 
method  to  make  up  the  sample  of  470  senior  respondents  for  this 
research . 

The  data  were  collected  by  administering  a  questionnaire 
(see  Appendix  A)   to  the  sample  during  the  second  semester  of 
the  1978-1979  academic  year.     The  data  on  the  academic 
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achievement  variable,  however,  were  gathered  by  computing 
the  first  semester  GPA  for  each  respondent  in  the  sample. 
This  was  carried  out  by  the  researcher  himself  after  course 
grades  and  the  information  concerning  weekly  hours  of  each 
course  had  been  obtained  from  school  records.     The  question- 
naire was  prepared,  also,  by  the  researcher  himself,  and  its 
content  validity  was  furthered  by  both  doctoral  committee 
members  of  the  researcher  and  three  Turkish  doctoral  students 
at  the  University  of  Florida.     Furthermore,  as  a  trial-run 
validation  procedure,   the  questionnaire  was  administered  to  a 
randomly  selected  class  of  37  seniors  to  see  whether  it 
was  used  by  the  students  as  the  researcher  intended  and 
to  make  necessary  corrections.     It  was  observed  that  the 
questions  utilized  in  the  questionnaire  were  understood  by 
the  students  as  intended  and  the  questionnaire  appeared  to 
measure  what  it  was  designed  to  measure. 

The  data  were  analyzed  by  a  statistical  analysis  tech- 
nique called  multiple  regression  analysis  which  enables  one 
to  estimate  joint  and  unique  contributions  of  a  number  of 
independent  variables  to  an  explanation  of  a  dependent  vari- 
able.    Analysis  of  data  was  accomplished  by  running  a  sub- 
program regression  of  SPSS,   Statistical  Package  for  the 
Social  Sciences,    (Nie,  Hull,  Jenkins,   S teinbrenner ,  Bent, 
1975)   in  the  computer  facilities  of  the  University  of  Florida. 
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Significance  of  the  Study 
It  is  a  fact  that  there  is  a  lack  of  research  into 
the  fact  or  sources  of  educational  or  occupational  aspira- 
tions or  expectations  of  Turkish  youngsters.     This  study  is 
expected  to  give  some  valuable  information  about  joint  and 
unique  influences  of  selected  variables  upon  the  academic 
and  career  aspirations  and  expectations  of  some  of  the  Turkish 
youngsters,  namely,  public  lycee  students.     Also,  through 
the  findings  of  this  study,   one  may  compare  and  contrast 
Turkey  with  another  country  in  terms  of  the  relative  effec- 
tiveness of  these  selected  variables  in  predicting  educational 
and  occupational  aspirations  and  expectations  of  lycee  seniors. 
In  addition,   the  results  of  this  exploratory  research  may 
offer  some  significant  hypotheses  for  further  research  on 
this  subject. 

Today,  one  of  the  significant  problems  of  Turkish  educa- 
tion is  that  of  a  lack  of  educational  research  to  use  in 
making  educational  decisions.     In  fact,   this  might  be  con- 
sidered as  one  of  the  causes  of  inadequate  manpower  planning. 
By  estimating  the  explanatory  values  of  the  selected  predictor 
variables  relative  to  students'  academic  and  career  aspira- 
tions and  expectations,   this  study  could  help  both  education- 
al and  manpower  planning  decisions. 


CHAPTER  III 
REVIEW  OF  THE  LITERATURE 
Introduction 

This  chapter  is  concerned  with  a  review  of  those  studies 
which  investigate  the  relationship  between  each  selected 
independent  variable  and  educational  or  occupational  aspira- 
tions or  expectations.     In  searching  for  pertinent  research, 
the  following  sources  were  surveyed  by  the  researcher: 

1.  Publications  of  the  Turkish  universities. 

2.  Publications  of  the  Ministry  of  Turkish  National 
Education. 

3.  Publications  of  the  Turkish  State  Statistical  In- 
stitute . 

4.  Publications  of  the  Turkish  State  Planning  Organi- 
zation . 

5.  Publications  of  the  Organization  for  Economic  Co- 
operation and  Development  (OECD) . 

6.  Related  Turkish  books  and  journals  in  the  Turkish 
National  Library  . 

7.  "Educational  Research  in  Turkey:     1973-74" (MNE , 
1975) . 

8.  Educational  and  sociological  journals  and  books 
in  the  University  of  Florida  library. 
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9.     "Dissertation  Abstracts  International." 

10.  U.  S.  Office  of  Education  publications, 

11.  Educational  Resources  Information  Center  documents. 

12.  Computerized  review  of  literature,  provided  by  the 
University  of  Florida  library's  "Information  for  Campus, 
Community  and  Commerce"  service. 

Because  this  researcher  discovered  very  few  pertinent  : 
Turkish  studies,  most  of  the  studies  that  are  reviewed  here 
are  of  U.  S.  A.,  Canadian  and  Ivory  Coast  adolescents.  In 
addition  to  the  review  of  the  studies  which  bear  on  the  defi- 
nition of  the  problem  of  this  study,   the  distinction  between 
aspiration  and  expectation,  and  making  some  inferences  from 
the  universe  of  social  research  are  also  included  in  this 
chapter. 

Sources  of  a  Pupil's  Educational  or 
Occupational  Aspiration  or  Expectation 

Father's  Occupational  Status 

Although  this  study  is  not  conducted  under  some  grand 

sociological  theory,  one  important  sociological  proposition 

is  tested  in  the  analysis.     It  is  the  proposition  that  the 

proportion  of  individuals  with  high  success  goal  aspirations 

and  expectations  varies  positively  with  status.     Hyman  (1966), 

one  of  the  major  proponents  of  this  view,  states: 

It  is  our  assumption  that  an  intervening  variable 
mediating  the  relationship  between  low  position 
and  lack  of  upward  mobility  is  a  system  of 
beliefs  and  values  within  the  lower  classes 
which  in  turn  reduces  the  very  "voluntary" 
actions  which  would  ameliorate  their  low  position. 
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.   .   .The  components  of  this  value  system,  in 
our  judgment,   involve  less  emphasis  on  the 
traditional  high  success  goals,  increased 
awareness  of  the  lack  of  opportunity,  and 
less  emphasis  upon  the  achievement  of  goals 
which,  in  turn,  would  be  instrumental  for 
success,  (p.  488) 

This  view  of  differential  distribution  of  the  success 
theme  is,  also,  emphasized  by  Hollingshead  (1975).     He,  for 
example,  has  written  that  lower  status  adolescents  in  Elmtown 
".    .   .have  limited  their  horizons  to  the  class  horizon,  and  in 
the  process  they  have  unconsciously  placed  themselves  in  such 
a  position  that  they  will  occupy  the  same  levels  as  their 
parents"  (Hollingshead,  1975,  pp.   211-212).     According  to 
Hyman,   the  lower  class  individual  has  lower  aspiration 
and  doesn't  want  as  much  success,   since  he  knows  he  couldn't 
get  it  even  if  he  wanted  to.     Merton  (1957)   suggests  a  dif- 
ferent but  basically  supporting  intervening  variable  concern- 
ing this  relationship  between  social  class  and  aspirations. 
For  Merton,  all  individuals  somehow  have  high  aspirations,  but 
when  they  realize  that  the  means  through  which  their  goals 
can  be  achieved  are  limited,   these  individuals  lower  their 
aspirations.     Hyman,  on  the  other  hand,  argues  that  lower 
class  individuals  never  possess  high  aspirations,  partly 
as  a  result  of  their  socioeconomic  situations.     Hyman  further 
implies  that  realistic  appraisal  of  the  limited  opportunities 
causes  lower  class  individuals  to  have  lower  aspirations. 
Both  theories  have  been  basically  developed  from  observations 
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of  American  society.     Nonetheless,   the  test  of  these 

theories  here  within  the  Turkish  context  will  bear  on  the 

cross-cultural  warranty  of  the  theories. 

In  Turkish  society,  a  father's  occupation  is  considered 

to  be  one  of  the  important  determinants  of  social  status. 

Frey  (1965)  reports  that: 

A  man's  occupation  is  second  in  importance 
only  to  his  education  in  determining  his 
social  position  in  Turkish  society.     In  one 
sense,   the  two  are  closely  intertwined, 
since  certain  occupations  demand  specific 
types  of  high  level  formal  training.  But 
the  significance  of  occupational  distinc- 
tions in  Turkey  is  greater  than  this. 
Within  the  broad  social  strata  established  on 
educational  grounds,   the  most  crucial 
further  determination  of  a  man's  status  is 
that  based  upon  his  occupation.     (p.  73) 

Kazamias  (1966)   studied  the  occupational  aspirations 
and  expectations  of  5500  Turkish  lycee  students  by  admin- 
istering a  questionnaire.     He  found  that  father's  occupa- 
tion was  positively  correlated  with  student's  occupational 
aspiration  and  expectation.     Another  finding  of  this  study 
was  that  the  lycee  students  assessed  their  occupational 
chances  very  realistically  when  considering  expectations. 
For  example,  although  the  majority  of  the  students  (77  per 
cent)  aspired  to  more  prestigious  "white-collar"  jobs, 
only  57  per  cent  expected  to  attain  such  careers.  More 
students  did  expect  than  aspire  to  attain  less  prestigious 
clerical  jobs. 
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Uysal's  (1970)  study  explored  social  and  individual 
factors  that  determine  the  occupational  choices  of  727 
Turkish  public  lycee  seniors.     According  to  Uysal,  the 
students'  occupational  choices  were  really  their  aspira- 
tions.    He  notes  that  there  was  no  significant  relation 
between  student's  occupational  aspiration  and  father's 
occupational  status.     Occupational  status  aspirations 
of  the  students  did  not  vary  with  their  sex  and  type  of 
curriculum  either.     Uysal,  also,  found  a  high  positive 
correlation  between  a  student's  aspiration  and  expectation 
occupationally .     However,   this  researcher's  examination 
of  Uysal's  finding  concludes  that  the  correlation  arose 
largely  from  Uysal's  failure  in  question  design  to  make 
a  clear  distinction  between  occupational  aspiration  and 
occupational  expectation. 

Sanay,  Frey,  and  Angell   (1962)  found  a  high  positive 
relationship  between  fathers'   occupations  and  1629  Turkish 
public  lycee  and  lycee-equivalent  vocational  and  technical 
school  students'  occupational  choices.     But,   it  should 
be  pointed  out  that  it  would  be  a  mistake  to  consider  the 
occupational  choice  as  either  an  occupational  aspiration 
or  an  occupational  expectation,  because  the  question 
design  doesn't  seem  to  measure  either  of  them. 

Clignet  and  Foster  (1966)  found  that  although  the 
educational  aspirations  of  2074  Ivory  Coast  students 
were  high  regardless  of  father's  occupational  status, 
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their  educational  expectations  were  positively  correlated 
with  fathers'   occupations.     Another  finding  was  that 
the  students'   occupational  aspirations  were  significantly 
higher  than  their  occupational  expectations  and  neither 
of  them  seemed  to  be  affected  by  the  father's  occupational 
status  variable.     However,   the  insignificant  relationship 
between  fathers'  occupations  and  students'  occupational 
expectations  should  be  associated  with  the  fact  that 
occupational  expectations  were  measured  by  asking  the 
students  the  kind  of  job  they  would  be  likely  to  obtain, 
if  they  were  unable  to  get  post-high  school  education. 

Bordua  (1960)  reports  a  significant  relationship 
between  social  status  as  measured  by  father's  occupation 
and  ninth  through  twelfth  grade  U.  S.  A.   students'  college 
expectations  for  both  sexes.     Rehberg  (1967)   studied  the 
relationship  between  Pennsylvania,  city,  male,  tenth 
graders'  aspirations  and  expectations  of  an  occupational 
and  educational  orientation  and  social  status  as  measured 
by  father's  occupation.     He  confirmed  the  Hyman-Hol lings - 
head  hypothesis  that  the  proportion  of  individuals  with 
high  success  goal  aspirations  and  expectations  varies 
positively  with  social  status.     In  a  longitudinal  study 
of  males  from  eighth  through  eleventh  grades,  Brookover , 
Erickson  and  Joiner  (1967)  found  that  father's  occupational 
status  was  more  significantly  related  to  a  student's 
educational  expectation  than  to  his  educational  aspiration. 
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Academic  Achievement 

There  have  been  conducted  few  researches  in  which 
a  pupil's  academic  achievement  is  studied  as  a  source 
of  his  educational  or  occupational  aspiration  or  expecta- 
tion. 

Williams'   (1971)   study  dealt  with  an  explanation 
of  the  way  in  which  social  origins  affect  the  desire 
of    Canadian  youth  for  post- secondary  education.  He 
found  that  academic  performance  which  was  measured  by 
a  student's  accumulative  GPA  was  significant  for  Canadian 
female,  but  not  male,   twelfth  graders  in  explaining 
their  desires  for  post- secondary  education. 

The  longitudinal  study  by  Brookover  et  al .  (1967) 
found  that  the  relationships  of  a  U.  S.  A.  pupil's  educa- 
tional aspiration  and  educational  expectation  to  his 
accumulative  GPA  are  about  the  same  in  the  eight  grades, 
stronger  for  expectation  in  later  grades,  and  in  net 
at  any  of  the  grades  eight  through  twelfth  insignificant 
for  aspiration. 

Clignet  and  Foster's  (1966)  Ivory  Coast  study  reporte 
a  high  correlation  of  a  high  school  pupil's  self -assess- 
ment of  his  present  academic  standing  with  both  the 
educational  aspiration  and  expectation  of  the  pupil. 
The  study  also  found  a  significantly  lower  correlation 
in  the  case  of  occupational  aspiration  while  academic 
achievement  appeared  to  be  a  reasonably  good  predictor 
of  occupational  expectation.     Sewell,  Haller  and  Fortes 
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(1969)  found  that  academic  performance  which  was  measured 
by  a  pupil's  centile  rank  in  his  high  school  class  is  a 
path  analytic  significant  influence  on  a  farm-reared  male 
Wisconsin  twelfth  grader's  educational  and  occupational 
aspirations.     This  finding  was  confirmed  by  Sewell,  Haller 
and  Orlendorf  (1970),  when  they  replicated  the  same  study 
on  those  male  twelfth  graders  who  came  from  more  differen- 
tiated residential  areas  of  Wisconsin. 

In  a  study  of  4303  Washington  high  school  seniors,  Alwin 
and  Otto  (1977)  found  that  GPA  was  an  insignificant  intervening 
variable  by  which  selected  high  school  contextual  factors  pro- 
duced their  effects  on  a  pupil's  educational  and  occupational 
aspirations . 

Perceived  Parental  Educational  or  Occupational  Plan 

Tan's  (1956)   study  of  347  Turkish  middle  school  students' 
occupational  aspirations  indicated  that  a  student's  perception 
of  parental  occupational  plan  for  the  student  was  highly  correla- 
ted with  the  student's  occupational  aspiration. 

Bordua  (1960)  reported  that  parental  educational  plan  was 
a  significant  influence  on  educational  aspirations  of  Massa- 
chusetts ninth  through  twelfth  graders.     Given  higher  levels 
of  parental  educational  plan,   the  boys  wanted  college  more. 
Rehberg  and  Westby  (1966)  found  that  perceived  parental  educa- 
tional plan  had  the  highest  zero  order  correlation  with  the 
educational  expectations  of  Pennsylvania,  city,  male,  tenth 
graders . 

A  study  by  Sewell  and  Shah  (1968)   indicated  that  parental 
educational  plan  was  significantly  related  to  college  aspirations 
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of  Wisconsin  twelfth  graders,  especially  those  having  higher 
intelligence  test  scores  and  families  of  higher  social  status. 
Sewell  et  al.    (1969)  found  that  parental  educational  plan  was 
a  significant  intervening  variable  through  which  parental 
status  and  measured  intelligence  worked  path  analytically  to 
influence  the  educational  and  occupational  aspirations  of 
Wisconsin  rural  twelfth  graders.     Sewell  et  al.    (1970)  reported 
that  parental  plan  was  a  significant  path  analytic  influence 
on  the  educational  and  occupational  aspirations  of  Wisconsin 
twelfth  graders,  regardless  of  family  social  status  and  resi- 
dential area.     In  reviewing  status  attainment  research,  Shea 
(1976)  reported  that  parental  educational  plan  is  evidently 
one  of  the  best  determinants  of  U.S.A.  high  school  pupils' 
educational  aspirations. 

Williams'    (1971)   study  of  Canadian  twelfth  graders  found 
that  parental  educational  plan  was  the  major  source  of  influence 
upon  the  aspirations  of  these  students  for  post-secondary  edu- 
cation.    Drabick  (1967)  found  that  parental  educational  and 
occupational  plans  were  the  largest  external  sources  of  influ- 
ence, respectively,  upon  the  educational  and  occupational  ex- 
pectations of  U.  S.  A.  high  school  seniors.     Tillery's  (1973) 
follow-up  research  of  California,   Illinois,  Massachusetts 
and  North  Carolina  twelfth  graders  found  that  the  seniors 
who  did  not  aspire  to  go  to  college  and  who,   in  fact,  did 
not  go,   saw  their  parents  as  having  low  levels  of  educational 
plans  for  them,  but  those  who  aspired  to  and  entered  four- 
year  colleges  or  universities  saw  their  parents  as  having  plans 
for  them  to  get  college  degrees. 
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Perceived  Barriers  to  an  Aspired  Level  of  Education 
or  Occupation 

Kazamias  (1966)  reasoned  that  Turkish  lycee  students' 
lower  expectations  than  aspirations  occupationally  arose 
from  students'  realization  of  the  low  rate  of  Turkish 
upward  social  mobility,   limited  occupational  opportunities, 
and  competitive  university  entrance  examinations.  Clignet 
and  Foster's  (1966)   Ivory  Coast  study  of  high  school 
students  found  that  lack  of  money  and  inadequate  academic 
record  were  seen  by  the  students  as  the  most  powerful 
obstacles  to  continuing  their  education  and  that  the 
students'  perceptions  of  the  labor  market  were  related 
to  their  occupational  expectations.     Shill   (1968)  reported 
that  lack  of  finances,  lack  of  interest,  and  lack  of 
ability  were  some  U.  S.  A.,  rural,  male  twelfth  graders' 
main  ideas  of  what  might  get  in  the  way  of  their  educational 
aspirations . 

In  a  study  of  Mississippi  tenth  graders,  Vanlandingham 
(1969)  found  that  a  student's  perception  of  opportunity 
which  has  been  defined  as  degrees  of  effects  of  listed 
"barriers"  was  positively  related  to  occupational  aspira- 
tions.    Tillery  and  Kildegaard's  (1973)   study  of  California, 
Illinois,  Massachusetts,  and  North  Carolina  twelfth 
graders  found  a  positive  relation  between  perception 
of  barriers  to  continuing  education  and  not  continuing. 
A  study  conducted  by  Ameen  (1967)   in  economically  depressed 
areas  of  Texas  indicated  that  those  Negro  youth  who  tended 


22 


to  have  greater  perception  of  limited  opportunity  had 
lower  levels  of  occupational  aspirations. 

Another  study  which  has  been  directly  concerned  with 
perception  of  opportunity  by  youth  is  in  the  area  of  delin- 
quency.    Landis,  Dinitz,  and  Reckless'   (1963)   study  of 
Columbus,  Ohio,   sixth  and  ninth  graders  found  reason  for 
explaining  delinquency  in  terms  of  the  disparity  between 
aspiration  level  and  perception  of  life  chances. 

A  Distinction  between  Aspirations 
and  Expectations 

In  review  of  the  literature  there  are  some  contradictory 

findings.     The  contradiction  may  arise  from  failure  to 

distinguish  between  aspirations  and  expectations.  According 

to  Tillery  and  Kildegaard  (1973)  : 

.    .    .  aspirations  and  expectations  indeed  repre- 
sent two  separate  though  related  dimensions. 
One  dimension,  expectations,   involves  reality 
considerations  and  judgments  or  estimates  of 
future  performance.     The  other  dimension  is 
more  affective,  and  elicits  desires  or 
wishes  concerning  future  performance.     (p.  4) 

Several  studies  (Rehberg,   1967;  Brookover  et  al . ,  1967; 
Bailey,  1966;  Kuvlesky,  1970;  Shill,   1968)  have  been  conducted 
incorporating  such  a  distinction  between  aspirations  and 
expectations.     Findings  of  these  studies  have  shown  that 
expectations  are  more  highly  correlated  with  a  person's  per- 
ception of  reality  and  that  they  also  seem  to  be  lower  than 
aspirations.     Kuvlesky  and  Bealer  stated  that  "expectations 
should  not  be  equated  with  aspirations,  for  the  object 
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involved  with  an  expectation  need  not  be  desired,  and  there- 
fore, need  not  be  a  goal"  (1966,  p.   273).     In  some  of  the 
studies,   the  distinction  between  aspirations  and  expectations 
is  incorporated  in  the  measurement.     For  example,  educational 
aspirations  have  been  measured  with  items  such  as: 

If  you  were  free  to  go  as  far  as  you  wanted 
to  go  in  school,  how  far  would  you  like  to 
go?     (Brookover  et  al.,  1967,  p.  393) 

SUPPOSING  you  had  the  necessary  abilities, 
grades,  money,  etc.,  how  far  would  you  really 
LIKE  to  go  in  school?     (Rehberg,  1967,  p.  81) 

On  the  other  hand,  educational  expectations  have  been  measured 
with  items  such  as: 

Sometimes  what  we  would  like  to  do  isn't  the 
same  as  what  we  would  expect  to  do.     How  far 
in  school  do  you  expect  you  will  really  go? 
(Brookover  et  al . ,   1967,  p.  393) 

CONSIDERING  your  abilities,  grades,  financial 
resources,  etc.,  how  far  do  you  actually 
EXPECT  to  go  in  school?     (Rehberg,   1967,  p.  81) 

Failure  to  distinguish  between  aspirations  and  expecta- 
tions is  an  error  too  often  made  by  researchers.     The  dis- 
tinction between  aspirations  and  expectations  was  used  in 
preparing  the  lycee  pupils'  questionnaire  (see  Appendix  A) 
in  this  study. 

Making  Some  Inferences  from  the  Universe  of 
Social  Research 

There  is  a  lack  of  pertinent  universal  and  Turkish 

research  into  most  of  the  selected  barriers  listed  in  the 

second  chapter.     These  barriers  are  selected  to  be  studied 

on  the  basis  of  this  researcher's  general  inference  from 

his  own  observations  and  his  universe  of  social  science. 
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Since  research  into  determinants  of  Turkish  pupils' 
educational  and  occupational  aspirations  and  expectations 
is  also  lacking,   it  seems  wiser,  first,   to  explore  for 
some  possible  sources  of  variance  of  aspirations  and  expec- 
tations.    That  is  why  this  exploratory  study's  hypotheses 
which  are  listed  in  the  next  chapter  are  put  in  a  question 
form,  rather  than  directional  or  null  form. 

The  sample  of  this  study  consisted  of  three  Turkish 
public  lycees  each  being  randomly  selected  from  different 
socioeconomic  neighborhoods  in  order  to  make  the  sample 
more  representative.     Because  it  was  practically  difficult 
to  sample  pupils,  13  senior  classes  were  randomly  selected 
from  these  three  lycees  by  the  cluster  sampling  method,  on 
the  belief  that  it  would  better  represent  the  population 
of  this  study.     The  reason  why  Ankara  schools  were  selected 
to  conduct  this  study  is  because  of  this  researcher's  close 
familiarity  with  this  city  and  its  schools,  and  the  fact 
that  Ankara  has  an  occupationally  heterogeneous  population 
structure . 

In  order  to  gain  access  to  the  selected  lycees  to 
conduct  this  study,   the  researcher  had  to  formally  request  a 
clearance  (see  Appendix  B  for  complete  request  letter)  from 
Ankara  Directorate  of  National  Education.     The  Directorate 
granted  the  researcher  necessary  clearance  (see  Appendix  B 
for  clearance  letter)   to  conduct  the  study  at  those  three 
selected  lycees. 
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The  data  were  collected  by  administering  a  question- 
naire to  the  sample,  because  a  questionnaire  has  the  advan- 
tages of  inexpensive  mass  coverage  of  respondents  and  of 
complete  standardization  of  the  instructions  and  questions 
to  which  the  respondents  are  exposed.     The  content  validity 
of  the  self -prepared  questionnaire  was  furthered  by  both 
doctoral  committee  members  of  the  researcher  and  three 
Turkish  doctoral  students,   two  of  whom  were  "Education" 
majors  and  the  other  a  "Psychology"  major  at  the 
University  of  Florida.     The  reason  why  Turkish  "Social 
Science'-  students  were  selected  to  further  the  questionnaire's 
validity  was  the  belief  that  they^  by  virtue  of  their  fields 
of  specialization,   should  be  more  helpful  in  preparing  a 
Turkish  questionnaire  on  the  subject  matter  of  this  study 
than  any  other  Turkish  students. 

This  study  dealt  with  the  possibility  that  pupils  might 
change  what  they  say  thay  aspire  to  and  expect  to  fit  what 
they  say  their  parents  plan,   if  the  pupils  were  first  asked 
about  their  parents'  plans  and  then  about  their  aspirations 
and  expectations.     That  is  why  the  order  of  items  on  parental 
plans  and  pupils'  aspirations  and  expectations  for  education 
and  for  occupation  was  reversed  in  about  half  of  the  cases 
by  using  two  forms  of  the  questionnaire   (see  Appendix  A) . 

To  see  if  the  questionnaire  needed  revision  and  if  the 
subjects  would  use  it  as  the  researcher  intended,  a  trial 
run  of  the  questionnaire  was  carried  out  on  a  class  of  37 
lycee  seniors. 
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The  study  assumed  that  present  academic  standing  of  a 
Turkish  public  lycee  senior  is  more  predictive  than  past 
academic  achievement.     The  data  on  academic  achievement  were 
gathered  by  computing  the  first  semester  GPA  of  1978-1979 
academic  year  for  each  senior  in  the  sample.     This  was 
accomplished  by  the  researcher  himself  for  the  lycees' 
records  did  not  have  the  computed  CPA's  for  their  students. 

The  aim  of  this  exploratory  study  is  beyond  determining 
existence  of  a  systematic  relationship  between  two  variables 
which  can  be  accomplished  by  Chi-square  analysis.  The 
collected  data  were  analyzed  by  multiple  regression  analysis 
which  enables  one  to  estimate  the  joint  and  unique  contri- 
butions of  a  number  of  independent  variables  to  an  explanation 
of  the  variance  of  a  dependent  variable.     A  unique  contribu- 
tion of  any  independent  variable  is  defined  as  an  influence 
of  that  variable  upon  a  dependent  variable  when  the  effects 
of  remaining  independent  variables  are  controlled  statis- 
tically.    Since  this  study  aims  at  exploring  for  some  possible 
sources  of  variance  of  Turkish  students'  educational  and 
occupational  aspirations  and  expectations,   testing  some 
precise  theory  of  causation  of  effect  is  logically  subsequent. 


CHAPTER  IV 
DESIGN  OF  THE  STUDY 
Introduction 

This  chapter  is  devoted  to  a  presentation  of  the  pro- 
cedures utilized  in  this  research.     The  major  topics  are 
the  hypotheses,   the  sample,   the  data  collection  and  the 
analytical  procedures.     The  sample  and  the  data  collection 
sections  of  this  chapter  deal  with  the  way  in  which  the 
data  are  collected  to  test  the  hypotheses.     The  analytical 
procedures  section  addresses  itself  to  operational  defini- 
tions of  the  dependent  and  independent  variables  and  to 
explanation  of  the  analysis  of  data. 

Hypotheses 

The  purpose  of  this  research  is  to  test,   in  question 
form,  first,  the  following  set  of  hypotheses  which  are 
concerned  with  educational  aspirations  and  expectations 
of  Turkish  lycee  seniors: 

1.  Is  a  joint  contribution  of  the  following  variables 
to  an  explanation  of  the  variance  of  educational  aspirations 
of  Turkish  public  lycee  seniors  significant?     If  it  is, 

2.  Is  a  unique  contribution  of  each  of  the  following 
variables  to  an  explanation  of  the  variance  of  educational 
aspirations  of  Turkish  public  lycee  seniors  significant? 

3.  Is  a  joint  contribution  of  the  following  variables 
to  an  explanation  of  the  variance  of  educational  expectations 
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of  Turkish  public  lycee  seniors  significant?      If  it 
is, 

4.  Is  a  unique  contribution  of  each  of  the  following 
variables  to  an  explanation  of  the  variance  of  educational 
expectations  of  Turkish  public  lycfee  seniors  significant? 

The  variables  which  are  hypothesized  to  explain  the 
variance  of  educational  aspirations  and  expectations  of 
Turkish  public  lycee  seniors  are  as  follows: 

1.  Social  status  as  measured  by  father's  occupational 
status. 

2.  Academic  achievement  as  measured  by  GPA. 

3.  Pupil's  perceived  parental  educational  plan  for 
their  child. 

4.  Pupil's  perceived  parental  occupational  plan 
for  their  child. 

5.  Each  of  the  following  pupil's  perceived  barriers 
to  attainment  of  an  aspired  level  of  education: 

a.  Financial  problems. 

b.  Being  academically  unable  to  finish  lycee. 

c.  Insufficient  preparation  provided  by  the  lycee 
I  am  now  attending. 

d.  Lack  of  vocational  counseling  in  my  school. 

e.  University  entrance  examinations. 

f.  Lack  of  higher  education  program  offerings  in 
areas  which  interest  me. 

g.  Scarcity  of  jobs  in  my  preferred  field  of 
specialization. 
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h.     Excessive  student  activism  in  Turkish  uni- 
versities and  other  higher  educational  institutions. 
The  second  set  of  hypotheses  which  are  to  be  tested 
in  this  study  is  concerned  with  occupational  aspirations 
and  expectations  of  Turkish  public  lycee  seniors.  They 
are  as  follows: 

1.  Is  a  joint  contribution  of  the  following  variables 
to  an  explanation  of  the  variance  of  occupational  aspirations 
of  Turkish  public  lycee  seniors  significant?     If  it  is, 

2.  Is  a  unique  contribution  of  each  of  the  following 
variables  to  an  explanation  of  the  variance  of  occupational 
aspirations  of  Turkish  public  lycee  seniors  significant? 

3.  Is  a  joint  contribution  of  the  following  variables 

to  an  explanation  of  the  variance  of  occupational  expectations 
of  Turkish  public  lycfee  seniors  significant?     If  it  is, 

4.  Is  a  unique  contribution  of  each  of  the  following 
variables  to  an  explanation  of  the  variance  of  occupational 
expectations  of  Turkish  public  lycee  seniors  significant? 

The  following  is  a  list  of  the  variables  which  are 
hypothesized  to  explain  the  variance  of  occupational  aspirations 
and  expectations  of  Turkish  public  lycfee  seniors: 

1.  Social  status  as  measured  by  father's  occupational 
status, 

2.  Academic  achievement  as  measured  by  GPA. 

3.  Pupil's  perceived  parental  educational  plan  for 
their  child, 

4.  Pupil's  perceived  parental  occupational  plan 
for  their  child. 


5.     Each  of  the  following  pupil's  perceived  barriers 
to  attainment  of  an  aspired  occupation: 

a.  Financial  problems. 

b.  University  entrance  examinations. 

c.  Lack  of  openings  of  job  to  which  I  aspire. 

d.  Lack  of  the  fields  of  study  which  would  train 
me  for  the  job  to  which  I  aspire. 

e.  Lack  of  vocational  counseling  in  my  school. 

f.  Low  income  of  the  job  to  which  I  aspire. 

g.  Not  having  necessary  skills  and  talents  which 
are  required  for  the  job  to  which  I  aspire. 

h.  Disapproval  of  my  occupational  aspiration 
by  my  close  relatives  and  significant  others. 

In  this  research,   sex  and  curriculum  are  two  controlling 
variables.     Those  two  sets  of  hypotheses  stated  above  are, 
first,   tested  by  controlling  for  the  sex  variable.  Then, 
they  are  tested  by  controlling  for  the  curriculum  variable 
to  see  if  there  are  any  differences  between  literature 
majors  and  science  majors. 

Sample 

The  sample  of  this  study  consists  of  470  Turkish  public 
lycee  seniors  who  were  selected  from  three  public  lycees 
in  Ankara,   Turkey,   during  the  second  semester  of  1978- 
1979  academic  year. 

After  a  list  of  all  the  Ankara  city  public  lycfees 
was  obtained  from  the  Ministry  of  Turkish  National  Education, 
one  lycee  from  each  of  the  three  neighborhoods  (roughly 
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upper,  middle  and  lower  class)  was  randomly  selected  by 
using  a  stratified  sampling  method.     In  order  to  conduct 
the  study  at  these  selected  three  lycees,   the  researcher 
formally  requested  a  clearance  from  the  Ankara  Directorate 
of  National  Education  in  December  1978.     The  Directorate 
granted  the  researcher  necessary  clearance  in  January  1979. 
Then,  a  total  of  13  literature  and  science  senior  classes 
were  randomly  selected  from  these  three  lycees  by  a  cluster 
sampling  method  to  make  up  the  sample  of  470  respondents 
for  this  research.     Table  2  shows  the  distribution  of  the 
respondents  by  lycee  and  sex,  and  by  lycee  and  type  of 
curriculum. 

The  population  of  this  study  represents  those  seniors 
who  are  enrolled  at  the  Turkish  public  lycees  of  big  metro- 
politan cities  of  western  Turkey. 

Data  Collection 

The  data  were  collected  from  470  public  lycee  seniors 
during  the  second  semester  of  1978-1979  academic  year  by 
administering  a  questionnaire  (see  Appendix  A).     The  data 
on  the  academic  achievement  variable,  however,  were  gathered 
by  computing  the  first  semester  CPA  of  the  1978-1979  academic 
year  for  each  respondent.     This  was  carried  out  by  the 
researcher  himself  after  course  grades  of  the  respondents 
and  the  information  concerning  weekly  hours  of  each  course 
had  been  obtained  from  the  school  records. 

The  questionnaire  utilized  in  this  study  was  prepared 
by  the  researcher.     Its  content  validity  was  furthered  by 
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Table  2.     Distribution  of  the  respondents  by  lycee  and  sex, 
and  by  lycee  and  type  of  curriculim. 


Name  of 

Sex 

Type  of  Curriculum^ 

the  lycee^ 

Male 

Female 

Total 

Literature 

Science 

Total 

Gulveren 

74 

87 

161 

Lycee 

83 

78 

161 

(2) 

(2) 

(4) 

Cumhur iyet 

64 

86 

150 

Lycee 

62 

88 

150 

(2) 

(3) 

(5) 

Qankaya 

71 

88 

159 

Lycee 

76 

83 

159 

(2) 

(2) 

(4) 

Total 

221 

249 

470 

209 

261 

470 

(6) 

(7) 

(13) 

The  lycee s  on  the  first,   second,  and  third  rows  were  randomly 
selected  from  predominantly  lower,  middle,  and  upper  class 
neighborhoods,  respectively. 


Numbers  in  parentheses  indicate  the  number  of  randomly 
selected  senior  classes. 
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both  the  doctoral  committee  members  of  the  researcher  and 
three  Turkish  doctoral  students  two  of  whom  were  "Education" 
majors,  and  the  other  a  "Psychology"  major  at  the  University 
of  Florida.     Furthermore,   the  questionnaire  was  administered 
to  a  randomly  selected  class  of  37  seniors  from  Giilveren 
Lycee  as  a  trial  run.     Here,   it  needs  to  be  mentioned 
that  the  senior  class  in  which  the  trial  run  of  the 
questionnaire  was  carried  out  was  not  included  among  those 
senior  classes  of  Giilveren  Lycee  from  which  four  senior 
classes  were  randomly  selected  to  be  included  in  the 
sample.     The  trial  run  showed  that  the  questionnaire  was 
understood  and  used  by  the  students  as  the  researcher  intended, 
Some  points  which  seemed  to  need  more  clarification  were 
noted  by  the  researcher  during  the  trial  run  in  order 
to  explain  them  clearly  to  the  sample  when  the  questionnaire 
was  administered. 

The  researcher  visited  each  selected  lycee  to  administer 
the  questionnaire  on  different  days.     Also,   the  researcher 
himself  administered  the  questionnaire  to  each  selected 
senior  class  in  each  lycee  during  different  class  periods. 
Before  the  students  started  answering  the  questionnaire, 
they  were  asked  to  read  the  instructions  which  were  stated 
on  the  first  page  of  the  questionnaire   (see  Appendix  A). 
Then,   the  same  instructions  were  also  read  to  the  students 
by  the  researcher  to  see  if  there  was  any  question.  Also, 
those  points  which  were  noted  to  be  possible  sources  of 
misunderstandings  during  the  trial  run  were  clarified  by 
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the  researcher.     This  procedure  was  repeated  for  each  class 
in  order  to  maintain  equivalent  situations  for  all  selected 
classes.     In  this  study,   two  fomns  of  the  same  questionnaire 
were  used  to  be  able  to  reverse  the  order  of  items  on  per- 
ceived parental  plans  and  pupils'  aspirations  and  expecta- 
tions for  education  and  for  occupation  (see  Appendix  A 
for  two  forms  of  the  questionnaire).     There  were  231  cases 
of  fom  A  and  239  cases  of  form  B.     The  average  time  it 
took  to  answer  the  questionnaire  was  approximately  45  min- 
utes . 

Analytical  Procedures 
Operational  Definitions  of  Dependent  Variables 

Educational  aspiration,  educational  expectation,  oc- 
cupational aspiration,  and  occupational  expectation  were 
selected  to  be  the  dependent  variables  of  this  study.  In 
preparing  the  question  formats  to  measure  them,  Rehberg's 
(1967)  distinction  between  aspiration  and  expectation  was 
taken  as  a  main  guide. 

Educational  aspiration.     This  variable  was  measured 
by  the  following  question: 

Supposing  you  had  the  necessary  abilities, 
money,  etc.,  and  were  completely  free  to 
choose  and  enter  any  university,  which  one 
of  the  following  educational  levels  would 
you  like  to  attain?   (Check  the  appropriate 
box .  ) 

a)  □  Graduate  from  lycee  and  stop  schooling. 

b)  □Graduate  from  one  of  the  academies  or 
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higher  educational  institutions  other  than 
universities ,   such  as  higher  vocational  and 
technical  schools. 

c)  □  Graduate  from  one  of  the  universities. 

d)  □  Complete  additional  studies  after  grad- 
uating from  university,  such  as  getting  M.S. 
degree  and/or  Ph.D.  degree. 

Because  this  variable  is  treated  as  a  continuous  variable 
in  the  analysis,   the  responses  to  the  above  question  were 
coded  by  assigning  1  to  (a),   2  to  (b) ,  3  to  (c) ,  and  4 
to  (d).     So  the  dependent  variable,  educational  aspiration, 
had  the  values  ranging  from  the  minimum  value  of  1  to  maximxam 
value  of  4 . 

Educational  expectation.     The  specific  question  used 
to  elicit  the  respondents'  educational  expectations  is 
as  follows: 

Taking  into  consideration  the  possible  effect 
of  the  barriers  you  checked  above,  as  well 
as  the  effect  of  other  barriers  you  consider 
important,  which  one  of  the  following  educa- 
tional levels  do  you  actually  expect  to  attain? 
(Check  the  appropriate  box.) 

a)  □  Unable  to  graduate  from  lycee. 

b)  n  Graduate  from  lycee  and  stop  schooling. 

c)  □  Graduate  from  one  of  the  academies  or 
higher  educational  institutions  other  than 
universities ,   such  as  higher  vocational  and 
technical  schools. 
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d)  n  Graduate  from  one  of  the  universities. 

e)  n Complete  additional  studies  after  graduating 
from  university,   such  as  getting  M.S.  degree  and/or 
Ph.D.  degree. 

The  responses  to  this  question  were  coded  by  assigning  1 
to  (a),   2  to  (b),   3  to  (c),  4  to  (d),  and  5  to  (e).  Education 
al  expectation  variable  was  also  treated  as  a  continuous 
variable  in  the  analysis,  and  its  values  ranged  from  1  to  5 . 

Occupational  aspiration.     Occupational  aspiration  was 
measured  by  the  following  question: 

Supposing  you  had  the  necessary  abilities, 
money,  etc . ,  and  were  completely  free  to  choose 
and  get  the  j ob  you  want,  what  occupation  would 
you  like  to  attain?     Describe  it  in  as  much  detail 
as  you  can. 

The  responses  to  the  above  open-ended  question  were 
coded  by  a  Turkish  Occupational  Index  (see  Appendix  C) 
developed  by  Cingi  and  Kasnakoglu  (Note  1) .     The  index  has 
the  minimtim  value  of  38.97  and  the  maximum  value  of  94.99. 
In  the  analysis,   the  occupational  aspiration  variable  was 
treated  as  a  continuous  variable. 

Occupational  expectation.     The  question  used  to  elicit 
the  respondents'  occupational  expectations  is  as  follows: 
Taking  into  consideration  the  possible  effect  of 
the  barriers  you  checked  above,  as  well  as  the 
effect  of  other  barriers  you  consider  important, 
what  occupation  do  you  actually  expect  to  attain? 
Describe  it  in  as  much  detail  as  you  can. 
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The  same  Turkish  Occupational  Index  was  used  to  code 
the  responses  given  to  the  question  of  occupational  expecta- 
tion.    This  variable  was  also  treated  as  a  continuous  variable 
in  the  analysis  of  data. 

Operational  Definitions  of  Independent  Variables 

Father's  occupation.     This  variable  was  measured  by 
the  following  three  questions; 

1.  What  is  your  father ' s  occupation?  If 
your  father  is  dead,   tell  what  kind  of  work 
he  last  did;   if  he  is  retired  or  not  working, 
tell  what  kind  of  work  he  usually  does  when 
he  works.     (If  you  are  not  living  with  your 
natural  father,   tell  about  your  stepfather 

or  guardian. ) 

2.  Where  does  your  father  work? 

3.  What  sort  of  work  does  your  father  do 
in  his  work  place?     (For  example,  whether 
he  owns  the  business  he  is  in,  or  works  in 
a  firm  owned  by  other  people;   if  he  is  a 
doctor  or  engineer,   tell  what  his  specialization 
is;   if  he  runs  a  machine,   tell  what  kind 

of  machine  he  runs;  if  he  is  a  salesman, 
tell  what  kind  of  goods  he  sells;   if  he  is 
a  foreman,  or  manager,   tell  how  many  people 
work  under  him. ) 
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Father's  occupation  was  another  continuous  variable 
in  the  analysis.     The  responses  to  the  question  of  father's 
occupation  were  coded  by  the  Occupational  Index. 

Academic  achievement.     This  continuous  variable  was 
measured  by  the  respondents'  first  semester  GPA  of  1978- 
1978  academic  year.     The  GPA  for  each  respondent  was  computed 
out  of  10.00. 

Perceived  parental  educational  plan.     The  following 
question  was  used  to  measure  the  respondents'  perceived 
parental  educational  plans: 

Which  one  of  the  following  educational  levels 

do  you  believe  your  parents  want  you  to  attain? 

(Check  the  appropriate  box.) 

a)  n    Quit  lycee 

b)  n   Graduate  from  lycee  and  stop  schooling 

c)  n  Graduate  from  one  of  the  academies  or 
higher  educational  institutions  other  than 
universities .   such  as  higher  vocational  and 
technical  schools  ' 

d)  □  Graduate  from  one  of  the  universities 

e)  □  Complete  additional  studies  after  graduating 
from  university,  such  as  M.S.  degree  and/ or  Ph.D. 
degree . 

Perceived  parental  educational  plan  was  treated  as  a  cat- 
igorical  variable  by  using  the  dummy  coding  method  which 
Jill  be  explained  in  the  next  chapter.     There  were  four 
categories.     The  first  category  included  the  (a)  and  (b) 
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choices  of  the  above  question.     The  second,   the  third, 
and  the  fourth  categories  included  the  (c),    (d) ,  and  (e) 
choices,  respectively. 

Perceived  parental  occupational  plan.     This  variable 
is  measured  by  the  following  question: 

What  occupation  do  you  believe  your  parents 

want  you  to  attain?     Describe  it  in  as  much 

detail  as  you  can. 


The  Turkish  Occupational  Index  was  used  to  code  the 
responses  given  to  this  question.     Perceived  parental  occupa- 
tional plan  was  treated  as  a  continuous  variable  in  the 
analysis. 

Perceived  barriers  to  an  aspired  level  of  education. 
In  order  to  measure  the  perceived  effect  of  each  of  the 
selected  night  barriers  to  an  aspired  level  of  education, 
which  are  listed  in  the  second  chapter,   the  students  were 
asked  the  following  question: 

How  much  effect  do  you  think  each  of  the 
following  factors  might  have  in  preventing 
you  from  attaining  your  aspired  level  of 
education  that  you  marked  in  the  preceding 
question? 

The  students  were  to  check  whether  these  factors  (bar- 
riers) would  have  the  following  effects;  very  much,  much, 
some,  not  at  all.       These  were  then  scored  for  each  respondent 
by  assigning  1  to  very  much,   2  to  much,  3  to  some,  and  4  to 
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not  at  all  for  each  barrier.  So,  the  values  of  each  of  these 
eight  continuous  variables  range  from  1  to  4 . 

Perceived  barriers  to  an  aspired  occupation.  The 
perceived  effect  of  each  of  the  selected  eight  barriers 
to  an  aspired  occupation  which  are  also  listed  in  the  second 
chapter  was  measured  by  the  following  question: 
How  much  effect  do  you  think  each  of  the 
following  factors  might  have  in  preventing 
you  from  attaining  your  aspired  occupation 
that  you  marked  in  the  preceding  question? 
Each  of  the  eight  continuous  independent  variables 
was  then  scored  in  the  same  way  described  above. 
Analysis  of  Data 

In  this  study,   the  coded  data  were  analyzed  by  a  statis- 
tical technique  called  multiple  regression  analysis.  This 
technique  can  be  utilized  with  both  categorical  and  continuous 
independent  variables.     One  of  the  significant  properties 
of  the  multiple  regression  analysis  is  that  it  enables  one 
to  predict  the  joint  and  unique  contributions  of  a  number 
of  independent  variables  to  an  explanation  of  the  variance 
of  a  dependent  variable.     Whenever  the  joint  contribution 
of  independent  variables  appears  to  be  significant,  then 
the  unique  contribution  of  each  of  the  independent  variables 
is  estimated  by  measuring  the  influence  of  a  given  independent 
variable  upon  a  dependent  variable  by  controlling  the  effects 
of  remaining  independent  variables  statistically.  Then, 
the  unique  contribution  of  each  of  the  independent  variables 
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is  tested  for  significance.     This  was  the  procedure  utilized 
in  the  analysis  of  the  data  of  this  study. 

The  most  important  use  of  multiple  regression  analysis 
is  to  find  the  best  linear  prediction  equation  and  evaluate 
its  prediction  accuracy  (Kim  and  Kohout,  1975).     The  general 
form  of  the  multiple  regression  equation  is: 

Y'=  a  +  b^,  X^,  +  b2        +.    .    .  +  b^^  X^ 

where  Y'  represents  the  predicted  value  for  the  dependent 

variable  Y,  a  is  the  Y  intercept  constant,  b-j^  through  b^ 

are  regression  coefficients,  and  X,,   through  X    are  scores 

■L  k 

of  the  independent  variables.     In  multiple  regression,  the 
best  linear  prediction  equation  is  found  by  using  the  prin- 
ciple of  least  squares  which  "tells  us, in  effect,   to  so  analyze 
the  data  that  the  squared  errors  of  prediction  are  minimized" 
(Kerlinger  and  Pedhazur,   1973,  p.   30).     This  means  that  a 
constant  and  b^  coefficients  are  selected  in  such  a  way 
that  the  sum  of  squared  residuals     (Y  -  Y')     is  minimized. 

In  this  multiple  regression  equation,  a  regression 
coefficient,   say  h-^,   is  also  called  a  partial  regression 
coefficient  which  represents  the  expected  change  in  dependent 
variable,  Y  with  a  change  of  one  unit  in  X-^,  when  through 
X^  are  held  constant.     So,  b-^  stands  for  the  unique  contri- 
bution of  X^  to  the  explanation  of  Y,  after  the  effects  of 
remaining  independent  variables  are  taken  out  from  X-j^ . 
Also,   another  important  interpretation  is  that  the  combined 
effects  are  additive.     For  instance,   if  all  independent 
variables  were  changed  one  unit,   the  expected  change  in 
dependent  variable  would  be  (b-,   +  b^  +  .    .    .b,  )  . 
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The  test  of  significance  of  the  joint  contribution  of 

independent  variables,         to  an  explanation  of  the  variance 

of  a  dependent  variable,  Y,   is  accomplished  by  two  steps. 

First,  one  computes  R,   the  multiple  correlation  coefficient 

which  is,   in  fact,  a  simple  correlation  coefficient,  r 

between  the  actual  and  predicted  values  of  the  dependent 

variable.  Therefore,  the  predicted  value  can  be  considered  as 

a  single  independent  variable  constructed  from  the  regression 

2 

equation.     Its  square,  R  ,  represents  the  proportion  of  vari- 
ance of  the  dependent  variable  explained  by  the  independent 
variables  in  the  regression  equation.     Then,   the  F  ratio, 
which  is  used  to  test  the  hypotheses  about  differences  in 
variability  between  two  groups,   is  obtained  by  the  following 
formula : 

SS 

F=  reg/k 
^^res/(N-k-l) 

R^/k 
(l-R^)/(N-k-l) 

where  ^        is  the  sum  of  squares  explained  by  the  entire 
reg 

regression  equation,  .SS^^^  is  the  unexplained  sum  of  squares, 
k  is  the  number  of  independent  variables  in  the  equation, 
and  N  is  the  sample  size.     It  should  be  noted  that  the 
formula  for  the  F  ratio  can  be  written  either  in  terms  of  sums 
of  squares  or  the  squared  multiple  correlation  coefficient. 

In  the  second  step,   the  calculated  F  ratio  is  compared 
to  the  tabled  F  distribution  with  degrees  of  freedom  k 
and  (N-k-1)  to  decide  whether  the  likelihood  of  the  result 
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occurring  by  chance  was  or  was  not  greater  than  the  chosen 
level  of  significance.     If  the  obtained  F  ratio  is  numer- 
ically greater  than  the  critical  F  value  in  the  table, 
then  it  is  concluded  that  the  probability  of  the  result 
occurring  by  chance  is  not  greater  than  the  previously 
chosen  level  of  significance.     In  fact,   this  means  that 
it  is  unlikely  that  the  sample  was  drawn  from  a  population 
in  which  multiple  R=0.     Expressed  in  another  way,  one  or 
more  of  the  population  partial  regression  coefficients  has 
an  absolute  value  greater  than  zero. 

Whenever  the  joint  contribution  is  found  to  be  signif- 
icant, the  next  step  is  to  test  the  significance  of  the 
unique  contribution  of  each  of  the  independent  variables 
in  order  to  find  out  which  specific  population  partial 
regression  coefficients  are  nonzero.     This  is  accomplished, 
first,  by  determining  the  incremental  contribution  of 
each  independent  variable  by  assuming  it  was  added  last 

after  all  other  independent  variables  were  included.  The 
2 

increment  in  R    or  in  the  explained  sum  of  squares  due  to 
addition  of  a  given  variable  is  taken  as  the  component  of 
variation  attributable  to  that  variable.     In  this  case, 
the  formula  for  the  F  ratio  of  the  increment  is: 

(R^y.l2. . .k^-R^y.l2. . .k2)/(K^-K2) 

F=  

(1-R  y.l2. . .k^)y(N-K^-l) 

2  2 
where  R  y.l2...k-|^  is  the  larger  R    for  the  regression 

2 

of  Y  on  all  independent  variables, R  y.l2...k^  is  the 
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smaller  R    for  the  regression  of  Y  on  all  independent 
variables  except  the  one  whose  increment  is  being  tested, 
is  the  number  of  independent  variables  of  the  larger 

2 

R  ,  K2  is  the  number  of  independent  variables  of  the 
2 

smaller  R  ,  and  N  is  the  total  number  of  cases. 

Then,   the  obtained  F  ratio  is  compared  to  the  tabled 
F  distribution  with  degrees  of  freedom  (K-j^-K2)  and  (N-K^-1)  . 
If  the  obtained  F  ratio  of  any  independent  variable  is 
greater  than  the  critical  F  value  in  the  table  at  the 
previously  chosen  level  of  significance,   then  the  unique 
contribution  of  that  independent  variable  which  is  repre- 
sented by  its  partial  regression  coefficient  in  the  regres- 
sion equation  is  significant.     In  other  words,   the  proba- 
bility of  this  result  occurring  by  chance  is  not  greater 
than  the  previously  chosen  level  of  significance. 

In  this  study,   there  are  four  categorical  variables: 
perceived  parental  educational  plan,   so-called  "new" variable 
which  will  be  explained  later,   sex  and  curriculum.  They 
are  categorical  in  the  sense  that  the  numbers  assigned 
to  the  categories  of  any  of  them  are  not  assumed  to  have 
an  order  and  unit  of  measurement.     However,   these  cate- 
gorical variables  were  analyzed  by  converting  them  into 
dummy  variables  which  have  arbitrary  metric  values  of 
0  and  1,  and  may  be  treated  as  interval  variables  and 
inserted  into  a  regression  equation.     Dummy  variables 
can  be  very  useful  when  the  independent  variables  are 
categorical.     Also,  dummy  variables  can  be  used  in  combination 
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with  continuous  independent  variables  in  the  multiple 
regression  analysis.     "A  dummy  variable  is  a  vector  in 
which  members  of  a  given  category  are  assigned  an  arbitrary 
number,  while  all  others-- that  is  subjects  not  belonging 
to  the  given  category  are  assigned  another  arbitrary 
number"  (Kerlinger  and  Pedhazur,  1973,  p.   105).  So, 
a  set  of  dummy  variables  might  be  created  for  a  categorical 
variable  by  treating  each  category  of  it  as  a  separate 
variable.     However,   the  necessary  and  sufficient  number 
of  dummy  variables  to  code  group  membership  is  equal 
to  the  number  of  categories,  minus  one.     In  fact,  the 
excluded  category  is  considered  to  be  a  reference  category 
by  which  the  effects  of  other  dummy  variables  are  judged 
and  interpreted.     For  example,   the  perceived  parental 
educational  plan,  as  a  categorical  variable,  had  four 
categories.     Therefore,   three  dummy  variables  were  created. 
In  the  first  dummy  variable,   those  who  marked  the  (a) 
and  (b)  choices  of  the  perceived  parental  educational 
plan  question  were  coded  1,  while  the  rest  of  them  were 
assigned  0.     In  the  second  dummy  variable,   I's  were  assign- 
ed only  to  those  who  marked  the  (c)  choice,  and  O's  were 
assigned  to  all  others.     In  the  third  dummy  variable, 
subjects  who  marked  the  (d)  choice  were  assigned  I's 
while  subjects  not  belonging  to  this  group  were  assigned 
O's.     The  reference  category  of  the  perceived  parental 
educational  plan  variable  was  the  fourth  category  which 
included  those  students  who  marked  the  (e)  choice  and 
got  all  0 ' s  in  the  dummy  coding. 
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When  the  students  were  asked  about  their  parents ' 
occupational  plan  for  them,  121  of  the  respondents  answered 
that  their  parents  left  it  up  to  them.     That  is  why- 
there  was  a  need  to  create  a  new  variable  to  see  if  there 
was  a  significant  difference  between  those  who  expressed 
a  perceived  parental  occupational  plan  for  themselves 
and  those  who  said  their  parents  left  it  up  to  them  in 
uniquely  explaining  the  variance  of  each  of  the  dependent 
variables.     So  this  was  a  new  categorical  variable  having 
two  categories.     In  the  analysis,   this  variable  was  called 
"new"variable    and  included  among  the  independent  variables 
by  being  treated  as  one  dummy  variable.     The  reference 
category  of  the  new  variable  included  those  who  expressed 
a  perceived  parental  occupational  plan  for  themseli/es . 
The  other  categorical  variables  were  two  controlling 
variables:     sex  and  curriculum.     Because  both  of  them 
have  two  categories,  one  dummy  variable  was  created  for 
each  of  them.     While  the  reference  category  of  the  dummy 
variable,   sex,  consisted  of  the  females,   the  science 
majors  made  up  the  reference  category  of  the  dummy  variable, 
curriculum. 

The  analysis  of  the  data  was  carried  out  by  running 
the  standard  regression  approach  of  a  subprogram  regression 
of  SPSS,   Statistical  Package  for  the  Social  Sciences  , 
(Nie  et  al . ,  1975)   in  the  computer  facilities  of  the 
University  of  Florida.     In  this  study,   the  joint  and 
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unique  contributions  of  the  selected  independent  variables 
to  the  explanation  of  the  variance  of  each  of  the  dependent 
variables  were  estimated  and  tested  for  the  significance 
by  using  this  approach.     Here,   it  should  be  pointed  out 
that  the  test  of  significance  of  the  joint  and  unique 
contributions  was  done  by  controlling,   first,   for  sex,  and 
then,  for  curriculum.     The  level  of  significance  to  test 
the  previously  stated  hypotheses  was  selected  to  be  5  per 
cent. 

In  the  analysis,  a  case  was  automatically  omitted  from 
all  calculations  when  that  case  contained  a  missing  value 
on  any  variable  entered  onto  the  regression  list.     That  is 
why,   the  actual  number  of  cases  to  be  analyzed  was  423  for 
educational  aspiration  and  expectation,  and  354  for  occupa- 
tional aspiration  and  expectation.     The  means  and  standard 
deviations  of  the  dependent  and  independent  variables  are 
listed  in  Appendix  D.     Also,   two  correlation  matrices 
indicating  the  correlation  coefficients  among  the  educational 
aspiration,  educational  expectation  and  their  independent 
variables,  and  among  the  occupational  aspiration,  occupa- 
tional expectation  and  their  independent  variables  are 
presented  in  Appendix  E. 


CHAPTER  V 
PRESENTATION  OF  THE  FINDINGS 
Introduction 

This  chapter  addresses  itself  to  presentation  of 
the  results  which  were  obtained  by  analyzing  the  data 
in  the  way  described  in  the  preceding  chapter.     The  findings 
concerning  the  joint  and  unique  contributions  of  the 
selected  independent  variables  to  an  explanation  of  the 
variance  of  each  dependent  variable  are  presented  in 
a  separate  section.     Therefore,   there  are  four  sections 
in  this  chapter:     educational  aspiration,  educational 
expectation,   occupational  aspiration,  and  occupational 
expectation . 

Educational  Aspiration 
The  joint  contribution  of  the  selected  independent 
variables  to  an  explanation  of  the  variance  of  educational 
aspirations  of  the  students  was  first  tested  by  controlling 
for  sex.     This  was  done  by  testing  the  statistical  signif- 
icance of  the  incremental  proportion  of  variance  (R^ 
change)     due  to  the  addition  of  the  overall  interaction 
effect  between  sex  and  the  independent  variables  to  the 
equation  already  containing  the  joint  effect  of  the  indepen- 
dent variables.     It  was  found  that  the  joint  contribution 
of  the  selected  independent  variables  to  an  explanation  of 
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the  variance  of  educational  aspirations  of  the  Turkish  public 
lycee  seniors  did  not  vary  significantly  with  sex,  F  (15,391)= 
1.39,  £  >.05. 

When  the  significance  of  the  joint  effect  of  the  indepen- 
dent variables  was  tested  by  controlling  for  curriculum  by 
using  the  same  procedure,  there  was  no  significant  difference 
between  literature  majors  and  science  majors,  F  (15 , 391)=1 , 63 , 
£  >.05.  Since  sex  and  curriculum,  as  the  controlling  variable 
were  found  to  be  insignificant,  they  were  included  among  the 
independent  variables  to  see  whether  or  not  they  were  signifi- 
cant in  uniquely  explaining  the  variance  of  educational  aspira 
tions . 

The  analysis  indicated  that  the  joint  contribution  of 
the  independent  variables  to  an  explanation  of  the  variance 
of  educational  aspirations  was  significant,  F  (17 , 405)=8 . 85 , 
£  <.05.     The  proportion  of  the  variance  of  educational 
aspirations  explained  by  the  independent  variables  was  R^= 

0.  27096.     (See  Appendix  F  for  the  complete  F  Table,  and  the 
values  of  the  constant,  a  and  partial  regression  coefficients, 
b's  of  the  independent  variables.) 

In  order  of  their  relative  efficacies: 

1.  The  unique  contribution  of  the  perceived  parental  educa- 
tional plan  variable  was  significant  in  explaining  the  vari- 
ance of  educational  aspirations  of  the  students,  F  (3,405)= 
27.10,  £  <.05.     The  differences  among  the  unstandardized 
regression  coef f icients  (b ' s)  associated  with  the  three  dummy 
variables  of  the  perceived  parental  educational  plan  represent 
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the  linear  effects  of  this  variable's  categories,     (See  Appendix 
F  for  the  b  values.)     One  finding  was  that  those  who  said  their 
parents  plan  for  them  to  stop  schooling  after  lycee  educationally 
aspired  more  than  those  who  said  their  parents  plan  for  them  to 
graduate  from  one  of  the  higher  vocational  and  technical  schools. 
However,   those  students  who  said  their  parents  want  them  to  have 
a  university  education  had  higher  educational  aspirations  than 
these  two  groups.     Furthermore,   those  students  who  said  their 
parents  plan  for  them  to  have  a  postgraduate  study  had  the 
highest  educational  aspirations. 

2.  The  unique  contribution  of  the  barrier,   "financial  problems," 
was  significant,  F  ( 1 , 405 )=7 . 05 ,  £  <.05.     The  negative  b 
associated  with  this  F  value  indicates  that  as  the  students  had 
higher  educational  aspirations  they  perceived  this  barrier  more 
effective  in  preventing  them  from  attaining  these  higher  educa- 
tional aspirations. 

3.  The  unique  contribution  of  the  father's  occupational 
status  variable  was,  also,   significant  in  explaining  the 
variance  of  educational  aspirations  of  the  students,  F  (1,405)= 
6.77,  £  <.05.     As  the  students'  fathers  had  higher  occupa- 
tional status  index  values,   the  students  tended  to  have 
higher  educational  aspirations. 

4.  Grade  point  average  (GPA)  was  another  significant  vari- 
able which  uniquely  contributed  to  the  explanation  of  the 
variance  of  educational  aspirations,  F  (1 , 405)=6 . 75 ,  £<.05. 
It  was  found  that  there  was  a  positive  linear  relationship 
between  GPA  and  educational  aspirations. 
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In  the  analysis,   the  following  independent  variables 
were  all  found  to  be  insignificant  as  unique  sources  of 
variance  of  educational  aspirations:     barrier,   "being  aca- 
demically unable  to  finish  lycee,"  F  (1,405)=  2.78,  £>  .05; 
sex,  F  (1,405)=0.36,  £  >.05;  new  variable,  F  (1,405=0.05, 
£  >.05;  barrier,  "scarcity  of  jobs  in  my  preferred  field  of 
specialization,"  F  (1 , 405) =0 . 02 ,  £  >.05;  barrier,  "insuffi- 
cient preparation  provided  by  the  lycee  I  am  now  attending," 
F  (1 , 405)=0 . 01 ,  £  >.05;  barrier,   "excessive  student  activism 
in  Turkish  universities  and  other  higher  educational  insti- 
tutions," F  (1,405)=0.005,  £  >.05;  perceived  parental 
occupational  plan,  F  (1 , 405 )=0 . 001 ,  £  >.05;  barrier,  "univer- 
sity entrance  examinations,"  F  (1 , 405)=0 . 000 ,  £  >.05. 

Educational  Expectation 
The  joint  contribution  of  the  selected  independent  vari- 
ables to  an  explanation  of  the  variance  of  educational  expec- 
tations of  the  students  was  not  found  to  vary  significantly 
with  sex,  F  (15,  391) =0.95  £  >. 05.     When  the  same  analysis  was 
repeated,  but  by  controlling  for  curriculum  this  time,   it  was 
found  that  the  joint  effect  did  not  vary  significantly  with 
curriculum  either,  F  (15 , 391 ) =0 . 62 ,  £  >  .  05  .     Then,   sex  and 
curriculum  were,  again,   included  among  the  independent  vari- 
ables to  see  if  they  had  significant  effects  in  uniquely  ex- 
plaining the  variance  of  educational  expectations  of  the  students 
The  analysis  revealed  that  the  independent  variables  jointly 
operated  significantly  in  explanation  of  the  variation  of  edu- 
cational expectations,  F  (17, 405)=7 . 29 ,  £  <.05.     The  proportion 
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of  the  variance  of  educational  expectations  explained  by  the 

2 

independent  variables  was  R  =0.234  21.   (See  Appendix  G  for  the 
complete  F  table,  and  the  values  of  the  constant,  a  and  partial 
regression  coefficients,  b's  of  the  independent  variables.) 
In  order  of  their  relative  efficacies: 

1.  The  unique  contribution  of  perceived  parental  educational 
plan  was  significant  in  explaining  the  variance  of  educational 
expectations  of  the  students,  F  (3  ,  405)  =12 .  23  ,  £<  .05.  Exam- 
ination of  the  b's  associated  with  the  three  dummy  variables 
leads  to  concluding  that  those  who  perceived  their  parents 

as  planning  for  them  to  stop  schooling  after  lycee  or  to 
graduate  from  one  of  the  higher  vocational  and  technical 
schools  tended  to  have  almost  the  same  educational  expecta- 
tions.    However,   those  students  who  said  their  parents 
want  them  to  have  a  university  education  had  higher  educational 
expectations  than  these  two  groups.     Furthermore,   those  students 
who  said  their  parents  plan  for  them  to  have  a  postgraduate 
study  had  the  highest  educational  expectations.     (See  Appendix 
G  for  the  b  values.) 

2.  The  unique  effect  of  the  barrier,   '^university  entrance 
examinations,"  was  also  significant  in  explaining  the  vari- 
ance of  educational  expectations  of  the  students,  F  (1,405)= 
12.14,  £   <.  05.     As  the  students  perceived  this  barrier  more 
effective  in  preventing  them  from  attaining  their  educational 
aspirations,   they  tended  to  have  lower  educational  expecta- 
tions . 
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The  unique  contributions  of  the  following  independent 
variables  to  the  explanation  of  the  variance  of  educational 
expectations  were  found  to  be  insignificant  in  the  analysis 
barrier,     "insufficient  preparation  provided  by  the  lycee 
I  am  now  attending,"  F  (1 , 405)=3 .67 ,  £>  .05;   sex,  F  (1,405)  = 
2.80,  £  >.05;  curriculum,  F  (1 ,405)=2 .60 ,  £>  .05;  barrier, 
"scarcity  of  jobs  in  my  preferred  field  of  specialization," 
F  (1,405)=2.39,  £  >.05;  perceived  parental  occupational 
plan,  F  (1,405)=1.03,  £  >.05;  father's  occupational  status, 
F  (1,405)=1.02,  £  >.05;  barrier,   "financial  problems," 
F  (1,405)=1.00,  £  >.05;  barrier, "lack  of  higher  education 
program  offerings  in  areas  which  interest  me,"  F  (1,405)= 
0.90,  £  >.05;  barrier,   "excessive  student  activism  in 
Turkish  universities  and  other  higher  educational  institu- 
tions," F  (1,405)=0.71,  £  >.05;  GPA,  F  ( 1 . 405)=0 . 36 , 
£>  .05;  new  variable,  F  (1 , 405)=0 . 11 ,  £     .05;  barrier, 
"being  academically  unable  to  finish  lyc^e,"  F  (1,405)= 
0.001,  £  >.05;  barrier,   "lack  of  vocational  counseling 
in  my  school,"  F  (1 , 405)=0 . 000  ,  £  >.05. 

Occupational  Aspiration 
Vlhen  the  significance  of  the  joint  contribution 
of  the  selected  independent  variables  to  an  explanation 
of  the  variance  of  occupational  aspirations  of  the  students 
was  tested  by  controlling  for  sex,   it  was  found  that 
there  was  no  significant  difference  between  males  and 
females,  F  ( 15 , 322 ) =1 . 11 ,  £  >.05.     Also,   the  joint  influence 
of  the  independent  variables  did  not  seem  to  vary  significan 
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with  the  type  of  curriculum,  F  ( 15 , 322) =1 . 02 ,  £  >.05.  Then 
sex  and  curriculum  were  again  included  among  the  independent 
variables  to  see  whether  or  not  they  were  significant 
in  uniquely  explaining  the  variance  of  occupational  aspira- 
tions . 

The  joint  contribution  of  the  independent  variables 
was  found  to  be  significant  in  predicting  occupational 
aspirations  of  the  students,  F  ( 17 , 336 )=6 . 13 ,  £<.05. 
The  proportion  of  the  variance  of  occupational  aspirations 
explained  by  the  independent  variables  was  R  =.23661. 
(See  Appendix  H  for  the  complete  F  table,  and  the  values 
of  the  constant,  a  and  partial  regression  coefficients, 
b's  of  the  independent  variables.) 

In  order  of  their  relative  efficacies: 

1.  The  unique  contribution  of  the  perceived  parental 
occupational  plan  variable  was  significant  in  explaining 
the  variance  of  occupational  aspirations  of  the  students, 
E  (1,336)=20.80,  £<.05.     There  was  a  positive  linear 
relationship  between  these  two  variables. 

2.  The  curriculimi  variable  was  significant  in  uniquely 
explaining  the  variance  of  occupational  aspirations, 

F  (1,336)=15.93  £<.05.     The  unstandardized  partial  regres- 
sion coefficient     (b)  associated  with  this  F  value  represents 
the  expected  difference  between  the  science  majors  and 
the  literature  majors.     (See  Appendix  H  for  the  _b  value.) 
Here,   the  b.  value  indicates  that  the  science  majors  had 
higher  occupational  aspirations  than  the  literature  majors. 
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3.  The  unique  contribution  of  the  barrier,  "low  income 
of  the  job  to  which  I  aspire,"  was  also  significant  in 
explaining  t;he  variance  of  occupational  aspirations, 

F  (1,336)=7.07,  p<  .05.     As  the  students  perceived  this 
barrier  more  effective  in  preventing  them  from  attaining 
their  occupational  aspirations,   they  tended  to  have  lower 
occupational  aspirations. 

4.  The  unique  contribution  of  the  so-called  "new"  variable 
was  found  to  be  significant,  F  (1,336)=5.69,  £  <.05. 

The  b  associated  with  this  F  value  shows  that  those  students 
who  expressed  a  perceived  parental  occupational  plan 
for  themselves  had  higher  occupational  aspirations  than 
those  who  said  their  parents  left  the  occupational  decision 
up  to  them.     (See  Appendix  H  for  the  b  value.) 

5.  The  unique  contribution  of  the  barrier,  "university 
entrance  examinations,"  to  the  explanation  of  the  variance 

of  occupational  aspirations  was  also  significant,  F  (1,336)= 
5.41,  £  <. 05.     The  negative  b  associated  with  the  F  value 
indicates  that  as  the  students  had  higher  occupational 
aspirations,   they  perceived  this  barrier  more  effective 
in  preventing  them  from  attaining  these  higher  occupational 
aspirations . 

In  the  analysis,   the  following  independent  variables 
were  all  found  to  be  insignificant  as  unique  sources 
of  variance  of  occupational  aspirations:     barrier,  "financial 
problems."   F  ( 1 ,  336 )  =3  .  72 ,  £  >.05;  barrier,   "not  having 
necessary  skills  and  talents  which  are  required  for  the  job 
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to  which  I  aspire,"  F  (1 , 336)=3 . 33 ,  £>  .05;  barrier,  "lack 
of  the  fields  of  study  which  would  train  me  for  the  job 
to  which  I  aspire,"  F  (1 , 336)=2 . 73 ,  £>  .05;  barrier, 
"disapproval  of  my  occupational  aspiration  by  my  close 
relatives  and  significant  others,"  F  ( 1 , 336) =2 . 04 ,  £  > 
.05;  barrier,  "lack  of  vocational  counseling  in  my  school," 
F  (1,336)=0.94,  £  >.05;  father's  occupational  status, 
F  (1,336)=0.49,  £  >.05;  perceived  parental  educational 
plan,  F  (1,336)=0.37,  £  >.05;  sex,  F  (1 , 336)=0 . 33 ,  £  > 
.05;  GPA,  F  (1,336) =0.29,  £  >.05;  barrier,   "lack  of  openings 
of  job  to  which  I  aspire,"  F  ( 1 , 336) =0 . 24 ,  £  >.05. 

Occupational  Expectation 
The  joint  contribution  of  the  selected  independent 
variables  to  an  explanation  of  the  variance  of  occupational 
expectations  of  the  students  was  not  found  to  vary  signifi- 
cantly with  sex,  F  (15,322)=0.68,  £>.05.     When  the  same 
analysis  was  repeated,  but  by  controlling  for  curriculum 
this  time,   it  was  found  that  the  joint  effect  did  not 
vary  significantly  with  curriculum  either,  F  (15,322)= 
0.57,  £  >.05.     Since  sex  and  curriculum  as  controlling 
variables  were  found  to  be  insignificant,   they  were  included 
among  the  independent  variables  to  see  if  they  had  signif- 
icant effects  in  uniquely  explaining  the  variance  of 
occupational  expectations  of  the  students. 

The  analysis  indicated  that  the  independent  variables 
jointly  operated  significantly  in  explanation  of  the  varia- 
tion of  the  occupational  expectations,  F  (17, 336)=6 .97, 
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£<  .05.     The  proportion  of  the  variance  of  occupational 

expectations  explained  by  the  independent  variables  jointly 
2 

was  R  =.26066.     (See  Appendix  I  for  the  complete  F  table, 
the  values  of  the  constant,  a,  and  partial  regression 
coefficients,  b's,of  the  independent  variables.) 
In  order  of  their  relative  efficacies: 

1.  The  unique  contribution  of  the  perceived  parental 
educational  plan  variable  to  the  explanation  of  the  variance 
of  occupational  expectations  was  found  to  be  significant, 

F  (3 , 336) =6 . 96 ,  £  < . 05 .     Examination  of  the  b's  associated 
with  the  three  dummy  variables  of  this  variable  leads 
to  concluding  that  there  is  a  positive  relationship  between 
the  categories  of  the  perceived  parental  educational 
plan  and  the  occupational  expectations.     (See  Appendix 
I  for  the  b  values.)     As  the  students  said  their  parents 
planned  for  them  to  attain  higher  educational  levels, 
they  tended  to  have  higher  occupational  expectations. 

2.  The  unique  contribution  of  GPA  to  the  explanation 

of  the  variance  of  occupational  expectations  of  the  students 
was  significant,  F  ( 1 ,  336)  =12  . 17 ,  £<.05.     There  was 
a  positive  linear  relationship  between  GPA  and  occupational 
expectations . 

3.  The  unique  influence  of  curriculum  was  also  significant, 
F  (1,336)=10.68,  £<  .05.     The  unstandardized  regression 
coefficient  (b)  associated  with  the  F  value  indicates 

that  the  science  majors  had  higher  occupational  expectations 
than  the  literature  majors.     (See  Appendix  I  for  the  b  value.) 
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4.  The  unique  effect  of  the  barrier,  "low  income  of  the  job 
to  which  I  aspire,"  was  found  to  be  significant  in  explaining 
the  variance  of  occupational  expectations  of  the  students, 

F  (1,336) =6. 16,  £  <.05.     As  the  students  perceived  this 
barrier  more  effective  in  preventing  them  from  attaining 
their  occupational  aspirations,   they  tended  to  have  lower 
occupational  expectations. 

5.  The  unique  contribution  of  father's  occupational 
status  significantly  helped  to  explain  the  variance  of 
occupational  expectations,  F  ( 1 , 336)=4 . 24 ,  £  <.05.  It 
was  found  that  there  was  a  positive  linear  relationship 
between  father's  occupational  status  and  occupational 
expectations . 

6.  The  unique  contribution  of  the  barrier,  "lack  of  vocational 
counseling  in  my  school,"  to  the  explanation  of  the  variance 
of  occupational  expectations  of  the  students  was  also 
significant,  F  (1 , 336 )=4 . 39 ,  £  <.05.     As  the  students 
perceived  this  barrier  more  effective  in  preventing  them 

ftuom  attaining  their  occupational  aspirations,   they  expressed 
lower  occupational  expectations. 

The  unique  contributions  of  the  following  independent 
variables  to  the  explanation  of  the  variance  of  occupational 
expectations  were  found  to  be  insignificant  in  the  analysis: 
perceived  parental  occupational  plan,  F  (1 , 336) =2 . 39 , 
£  >.05;  barrier,   "financial  problems,"  F  (1,336)=  2.14, 
£  >.05;   sex,  F  (1,336)=2.11,  £  >.05;  barrier,  "disapproval 
of  my  occupational  aspiration  by  my  close  relatives  and 
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significant  others,"  F  (1,336)=1.86,  £  >.05;  barrier, 
"university  entrance  examinations,"  F  (1 , 336)=0 . 51 ,  £  > 
.05;  barrier,  "lack  of  the  fields  of  study  which  would 
train  me  for  the  job  to  which  I  aspire,"  F  (1,336)=0. 19, 
£  >.05;  barrier,   "not  having  necessary  skills  and  talents 
which  are  required  for  the  job  to  which  I  aspire,"  F 
(1,336)=0.16,  £  >.05;  barrier,  "lack  of  openings  of  jobs 
to  which  I  aspire,"  F  ( 1 , 336)=0 . 01 ,  £  >.05;  new  variable, 
F  (1,336)=0.000,  £  >.05. 


CHAPTER  VI 
DISCUSSION,   SUMMARY,  IMPLICATIONS 
Discussion  of  the  Results 

This  study  dealt  with  estimating  joint  and  unique 
contributions  of  selected  independent  variables  to  an 
explanation  of  the  variance  of  each  of  four  dependent 
variables:     educational  aspiration,  educational  expectation, 
occupational  aspiration,  and  occupational  expectation. 
As  mentioned  earlier,  a  unique  contribution  of  any  inde- 
pendent variable  is  defined  as  the  influence  of  a  given 
independent  variable  on  a  dependent  variable  when  remaining 
independent  variables  in  the  regression  equation  are 
held  constant  statistically. 

Logically,  educational  attainment  is  considered 
to  be  a  major  determinant  of  occupational  attainment. 
But,   this  study  revealed  that  there  was  an  inconsistency 
between  educational  and  occupational  orientations  of 
the  lycee  seniors.     This  researcher  developed  from  the 
findings  of  this  study  and  his  own  personal  experiences 
and  observations  the  following  reasoning  for  explaining 
this    inconsistency.     The  main  reason  for  the  inconsistency 
is  that  the  students  might  have  a  perception  of  mismatch 
of  graduates  and  jobs  in  the  Turkish  occupational  structure. 
As  mentioned  in  the  first  chapter,   there  is  poor  manpower 
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planning  in  Turkey.     As  a  result,  those  who  graduate 
from  the  educational     system  are  often  not  employed  in 
the  occupations  for  which  they  have  been  educated.  So, 
this  situation  might  have  led  the  students  to  think  their 
educational  attainments  often  would  not  determine  their 
occupational  attainments. 

The  inconsistency  between  educational  and  occupational 
orientations  of  the  students  is  evidenced  by  comparing 
the  sources  of  variance  of  educational  aspiration  and 
expectation  on  the  one  hand,  and  occupational  aspiration 
and  expectation  on  the  other.     In  Turkey,  university 
entrance  examinations  are  the  only  selection  and  screening 
system  into  higher  education.     Since  the  students'  educa- 
tional attainments  would  be  determined  by  university 
entrance     examinations  in  a  very  near  future,  both  kinds 
of  their  educational  orientations,   either  aspirations 
or  expectations,   seemed  to  reflect  more  realistic  considera- 
tions.    For  instance,   their  educational  aspirations  were 
significantly  affected  by  father's  occupational  status, 
GPA,  and  perceived  parental  educational  plan  even  when 
they  were  told  to  imagine  that  they  were  free  to  choose 
and  enter  any  university.     When  they  were  asked  to  consider 
reality,   their  educational  expectations  were  significantly 
influenced  by  perceived  parental  educational  plan  and 
the  barrier,   "university  entrance  examinations." 

It  was  mentioned  earlier  that  educational  attainment 
often  does  not  determine  occupational  attainment  due  to 
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poor  manpower  planning  in  Turkey.     That  is  why  occupational 
attainment  might  be  perceived  by  the  students  to  be  too 
early  to  decide  now.     This  might  have  led  the  students 
to  ignore  limitations  and  express  their  occupational 
aspirations  and  expectations  less  realistically  than 
their  educational  aspirations  and  expectations.     For  instance, 
their  occupational  aspirations  were  not  significantly 
affected  by  father's  occupational  status,  GPA,  and  perceived 
parental  educational  plan  which  were  significant  in  explain- 
ing the  variance  of  their  educational  aspirations.  Also, 
the  barrier  "university  entrance  examinations,"  which 
was  significant  in  influencing  the  students'  educational 
expectations  was  not  significant  in  explaining  the  variance 
of  their  occupational  expectations.     Instead,  father's 
occupational  status,  GPA,  and  perceived  parental  educational 
plan  were  some  of  the  variables  influencing  their  occupational 
expectations . 

In  short,  both  kinds  of  educational  orientations 
of  the  students  (aspiration  and  expectation)  appeared 
to  reflect  more  realistic  considerations  than  both  kinds 
of  their  occupational  orientations  (aspiration  and  expecta- 
tion), respectively.     At  the  same  time,  both     their  educa- 
tional expectations  and  occupational  expectations  were 
more  realistic  than  their  educational  aspirations  and 
occupational  aspirations,  respectively. 

The  reasoning  which  aimed  at  explaining  the  observed 
inconsistency  between  educational  and  occupational  orientations 
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of  the  students  was  developed  by  this  researcher  from 

the  findings  of  this  study  and  his  own  personal  experiences 

and  observations.     This  researcher's  reasoning  might 

be  one  of  the  possible  interpretations  of  the  findings. 

Conceivably,  any  other  alternative  interpretation  of 

this  study's  findings  is  acknowledged. 

The  following  findings  represent  a  set  of  evidences 
for  this  researcher's  reasoning  explained  in  the  above 
paragraphs . 

The  unique  contribution  of  the  father's  occupational 
status  variable  was  significant  in  explaining  the  variance 
of  educational    aspirations  but  not  of  occupational  aspira- 
tions.    This  implies  that  educational  aspirations  are 
more  realistically  expressed  than  occupational  aspirations. 
However,  father's  occupational  status  was  not  significant 
in  uniquely  explaining  the  variance  of  educational  expecta- 
tions.    In  fact,   the  students'  educational  expectations 
were  uniquely  and  significantly  explained  by  the  barrier, 
"university  entrance  examinations,"  which  is  the  only 
selection  system  into  higher  education  in  Turkey.  It 
is  this  researcher's  interpretation  from  his  ovm  experiences 
and  observations  that  their  successes  in  university  entrance 
examinations  are  not  perceived  by  Turkish  students  to 
vary  with  their  fathers'  occupational  statuses.     As  a 
matter  of  fact,   there  was  observed  a  low  correlation 
between  these  two  variables,  r=-.03.     Although  the  unique 
contribution  of  father's  occupational  status  was  not 
significant  in  explaining  the  variance  of  occupational 
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aspirations,  it  was  significant  in  explaining  the  variance 
of  occupational  expectations.     This  indicates  that  the 
students  express  their  occupational  expectations  more 
realistically  than  their  occupational  aspirations. 

The  analysis  showed  that  perceived  parental  educational 
plan  uniquely  and  significantly  explained  the  variance 
of  educational  aspirations,  educational  expectations , and 
occupational  expectations,  while  the  unique  contribution 
of  perceived  parental  occupational  plan  was  significant 
in  explaining  the  variance  of  only  occupational  aspirations. 
On  the  basis  of  this  researcher's  reasoning,   this  might 
imply  that  perceived  parental  educational  plan  reflects 
more  realistic  consideration  than  perceived  parental 
occupational  plan.     In  fact,   this  conclusion  appears 
to  correspond  to  the  previously  reached  conclusion  that 
the  students'  educational  orientations  are  more  realistic 
than  their  occupational  orientations. 

Before  discussing  the  next  finding,  an  interesting 
difference  between  the  two  categories  of  the  perceived 
parental  educational  plan  variable  in  explaining  the 
variance  of  educational  aspirations  should  be  mentioned. 
Those  students  who  said  their  parents  plan  for  them  to 
stop  schooling  after  lycee  had  higher  educational  aspira- 
tions than  those  who  said  their  parents  plan  for  them 
to  graduate  one  of  the  higher  vocational  and  technical 
schools.     The  reason  why  the  former  group  had  higher 
educational  aspirations  than  the  latter  might  have  something 
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to  do  with  the  aspirational  overreaction  of  the  former 
group  of  students  to  their  parents'  desire  that  they  should 
stop  schooling  after  lycee.     These  students  might  have 
felt  that  their  desires  for  further  education  are  suppressed 
by  their  parents.     As  a  result,    they  may  have  tended  to 
overreact  to  their  parental  plan  by  having  higher  education- 
al aspirations  than  those  whose  parents  want  them  to  go  to 
one  of  the  higher  vocational  and  technical  schools.  However, 
these  students  lowered  their  aspirations  considerably  when 
their  educational  expectations  were  asked. 

The  analysis  revealed  that  the  barrier,  "financial 
problems,"  was  perceived  to  be  significantly  effective 
in  preventing  the  students  from  attaining  their  higher 
educational  aspirations.     But,   it  did  not  significantly 
explain  the  variance  of  educational  expectations.  Instead, 
the  barrier,   "university  entrance  examinations,"  was  the 
only  significant  barrier  which  uniquely  explained  the 
variance  of  educational  expectations.     Since  university 
entrance  examinations  are  the  only  selection  and  screening 
system  into  higher  education,   this  finding  was  no  surprise. 
But,  although  the  barrier,   "university  entrance  examinations," 
was  perceived  to  be  significantly  effective  in  preventing 
the  students  from  attaining  their  higher  occupational 
aspirations,   it  was  not  significant  in  explaining  the 
variance  of  occupational  expectations.     This  confirms  the 
conclusion  that  educational  expectations  are  more  realistic 
than  occupational  expectations. 
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The  unique  contribution  of  GPA  was  significant  in 
explaining  the  variance  of  educational  aspirations  but  not 
of  occupational  aspirations.     This  might  imply  that  educa- 
tional aspirations  are  more  realistically  expressed  than 
occupational  aspirations.     However,  GPA  was  not  significant 
in  uniquely  explaining  the  variance  of  educational  expecta- 
tions.    This  might  be  due  to  the  fact  that  the  only  selection 
and  screening  system  for  higher  education  is  university 
entrance  examinations  V7hich,   in  fact,  were  significant  in 
explaining  the  variance  of  educational  expectations.  A 
study  of  the  validity  of  university  entrance  examinations 
by  Onay  (1972)   showed  no  significant  relationship  between 
a  student's  academic  achievement  in  lycee  and  his  university 
entrance  examinations  score.     Academic  achievement  of  a 
student  in  lyc^e  was  significantly  correlated  with  rather 
his  academic  success  in  university  (Ozgiiven,  1971;  Onay,  1972) 
In  fact,  a  very  low  correlation,  r=.05,  was  observed  between 
GPA  and  the  barrier,   "university  entrance  examinations,"  in 
the  present  study,   too.     Although,   the  unique  contribution  of 
GPA  was  not  significant  in  explaining  the  variance  of  occu- 
pational aspirations,   it  was  significant  in  explaining  the 
variance  of  occupational  expectations.     This  is  consistent 
with  the  conclusion  that  the  students  express  their  occupa- 
tional expectations  more  realistically  than  their  occupational 
aspirations . 

It  was  also  found  that  the  science  majors  had  signif- 
icantly higher  occupational  aspirations  and  expectations 
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than  the  literature  majors.     In  Turkish  lycee,  science 
majors  are  generally  more  successful  students  than i litera- 
ture majors  in  terms  of  academic  achievement.     In  fact, 
Tan  (1966)  found  that  science  majors  were  also  more  success- 
ful than  literature  majors  in  the  universities.     But,  the 
present  study  found  no  significant  difference  between  the 
science  and  literature  majors  concerning  both  their  educa- 
tional aspirations  and  expectations.     It  is  this  researcher's 
interpretation  from  his  own  experiences  and  observations 
that  type  of  curriculum  is  generally  viewed  by  Turkish 
students  to  have  no  effect  on  their  university  entrance 
examinations  scores.     Maybe  the  students  had  this  common 
idea  in  their  minds  in  expressing  their  educational  aspira- 
tions and  expectations.     However,  both  occupational  aspira- 
tions, and  expectations  varied  with  the  type  of  curriculum. 
This  was  largely  because  university  entrance  examinations 
were  perceived  to  be  unrelated  to  their  occupational 
attainment.     As  mentioned  previously,   the  main  reason 
for  this  was  that  educational  attainment,  which  is  determined 
by  university  entrance  examinations,  doesn't  usually 
determine  occupational  attainment  in  Turkey  due  to  poor 
manpower  planning. 

Another  finding  was  concerned  with  the  so-called 
"new"  variable  which  was  created  to  see  if  there  was  a 
significant  difference  between  those  who  expressed 
a  perceived  parental  occupational  plan  and  those  who  said 
their  parents  left  the  occupational  choice  up  to  them. 
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It  was  found  that  the  former  group  had  significantly  higher 
occupational  aspirations  than  the  latter  group.  But 
there  was  no  significant  difference  in  educational  aspira- 
tions of  the  two  groups.     These  findings  indicate  the 
inconsistency  between  educational  and  occupational  aspira- 
tions of  the  students.     During  both  times  of  an  informal 
conversation  with  the  students  after  the  questionnaire 
administration  and  of  the  questionnaire  coding,  this 
researcher  observed  an  interesting  fact.     Most  of  those 
students  who  said  their  parents  left  the  occupational 
choice  up  to  them  expressed  their  feelings  with  anger 
by  saying  that  their  parents  should  not  interfere  with 
their  occupational  decisions  at  all.     These  students 
seemed  to  be  more  independent  of  their  parents.  Also 
they  appeared  to  be  more  involved  with  politics  and  aspiring 
to  relatively  low  status  occupations,  but,  by  which  they 
would  be  able  to  fulfill  their  social  and  political  ideas 
and  desires.     Probably     this  was  one  of  the  significant 
reasons  why  they  had  lower  occupational  aspirations  than 
the  other  group.     When  the  students  were  asked  about 
their  occupational  expectations  considering  the  opportuni- 
ties realistically,  no  significant  difference  was  found 
between  these  two  groups.     This  is  another  evidence  for 
the  conclusion  that  the  students'  occupational  expectations 
are  more  realistic  than  their  occupational  aspirations. 

The  unique  contribution  of  the  barrier, "lack  of 
vocational  counseling  in  my  school,"  was  significant 
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in  explaining  the  variance  of  occupational  expectations. 
Ozoglu  (1977)   says  that  if  the  students  had  been  directed 
to  different  fields  on  the  basis  of  their  interests, 
abilities,  and  academic  successes  when  they  were  admitted 
to  higher  education,   it  would  have  been  something  different 
from  and  better  than  today's  admission  system.  This, 
however,  can  only  be  accomplished  by  an  effective  occupa- 
tional counseling  program  which  is  not  found  in  most 
of  the  Turkish  schools  today.     As  mentioned  earlier, 
in  practice,  Turkish  students  are  directed  to  different 
fields  on  the  basis  of  their  university  entrance  examina- 
tions    scores.     This  might  be  the  possible  reason  why 
the  barrier,  "lack  of  vocational  counseling  in  my  school," 
did  not  come  up  significant  in  explaining  the  variance 
of  educational  expectations,  although  it  was  significant 
in  explaining  the  variance  of  occupational  expectations. 
In  fact,  university  entrance  examinations  were  the  only 
significant  barrier  in  explaining  the  variance  of  educational 
expectations.     This  implies  the  inconsistency  between 
educational  and  occupational  expectations  of  the  students. 

The  findings  discussed  in  the  above  paragraphs  repre- 
sented a  set  of  evidences  for  the  observed  inconsistency 
between  educational  orientations  (aspirations  and  expecta- 
tions) and  occupational  orientations  (aspirations  and 
expectations)  of  the  students. 

In  the  analysis  the  barrier, "low  income  of  the  job 
to  which  I  aspire,  "came  up  significant  in  uniquely  explaining 
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the  variance  of  both  occupational  aspirations  and  expecta- 
tions.    This  finding  implies  that  those  students  who 
aspired  to  lower  status  occupations  perceived  low  income 
of  these  occupations  very  effective  in  preventing  them 
from  attaining  these  occupations.       But,   they  still  expected 
to  attain  the  lower  status  occupations.     These  students 
may  either  have  had  very  little  chance  to  get  better 
paid  occupations  or  were  so  eager  and  determined  that 
they  expected  to  attain  these  lower  status  occupations 
regardless  of  their  low  incomes. 

As  far  as  the  variables  which  were  found  to  be  insig- 
nificant in  the  analysis  are  concerned,  first,   the  two 
controlling  variables,   sex  and  curriculum,   should  be 
mentioned.     It  was  found  that  the  joint  contribution 
of  the  independent  variables  to  the  explanation  of  each 
of  the  dependent  variables  did  not  significantly  vary 
with  either  sex  or  curriculum.     As  discussed  before, 
when  curriculum  was  analyzed  as  an  independent  variable  , 
the  science  majors  had  significantly  higher  occupational 
aspirations  and  expectations  than  the  literature  majors. 
But  there  was  no     significant  difference  between  the 
two  groups  on  their  educational  aspirations  and  expectations. 
When  sex  was  analyzed  as  an  independent  variable,  there 
was  not  found  any  significant  difference  between  males 
and  females  on  any  of  the  four  dependent  variables.  This 
result  could  be  considered  as  a  sign  of  changing  role 
of  a  Turkish  woman  who  used  to  have  less  educational  or 
occupational  opportunities  than  a  Turkish  man  earlier. 
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Also,   it  was  found  that  the  following  barriers  were 
not  significant  in  uniquely  explaining  the  variance  of 
educational  expectations:   "financial  problems,"  "being 
academically  unable  to  finish  lycee,'/  "insufficient  prepara- 
tion provided  by  the  lycee  I  am  now  attending,"  "lack 
of  vocational  counseling  in  my  school",   "lack  of  higher 
education  program  offerings  in  areas  which  interest  me," 
"scarcity  of  jobs  in  my  preferred  field  of  specialization," 
and    "excessive  student  activism  in  Turkish  universities 
and  other  higher  educational  institutions,"    As  mentioned 
earlier,  university  entrance  examinations  are  the  only 
selection  and  screening  system  into  higher  education 
in  Turkey.     In  fact,   the  barrier , "university  entrance 
examinations,"  came  up  significant  in  uniquely  explaining 
the  variance  of  educational  expectations.     This  might 
be  the  possible  reason  why  the  barriers  stated  above 
did  not  help  to  significantly  explain  the  variance  of 
educational  expectations.     The  analysis,  also,  revealed 
that  the  unique  contributions  of  the  following  barriers 
were  not  significant  in  explaining  the  variance  of  occupa- 
tional expectations:     "financial  problems,"  "university 
entrance  examinations,"    "lack  of  openings  of  job  to  which 
I  aspire,"   "lack  of  the  fields  of  study  which  would  train 
me  for  the  job  to  which  I  aspire,"    "not  having  necessary 
skills  and  talents  which  are  required  for  the  job  to 
which  I  aspire,"   and  "disapproval  of  my  occupational 
aspiration  by  my  close  relatives  and  significant  others." 
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As  discussed  at  the  beginning  of  this  section,  educational 
attainment  usually  doesn't  determine  occupational  attainment 
due  to  poor  manpower  planning  in  Turkey.     That  is  why 
occupational  attainment  is  perceived  by  the  students 
to  be  too  far  away  to  decide  now.     Probably,   this  led 
the  students  not  to  be  able  to  perceive  these  barriers. 

The  analysis  indicated  that  Hyman ' s  (1966)  and  Merton's 
(1957)   theories  were  confirmed  by  the  findings  of  this 
study  although  both  theories  have  been  basically  developed 
from  observations  of  American  society.     Hyman ' s  theory 
was  that  the  proportion  of  individuals  with  high  success 
goal  aspirations  and  expectations  varies  positively  with 
social  status.     The  finding  concerning  the  relationship 
between  father's  occupational  status  and  educational 
aspirations  confirmed  Hyman ' s  theory.     However,   the  finding 
concerning  the  relationship  between  father's  occupational 
status  and  occupational  aspirations  confirmed  Merton's 
theory  of  equal  distribution  of  aspirations.     For  Merton, 
all  individuals  somehow  have  high  aspirations,  but  when 
they  realize  that  the  means  through  which  they  can  achieve 
their  goals  are  limited,   they  lower  their  aspirations. 
So,  when  expectations  are  considered,  Merton's  theory 
becomes  differential  distribution  of  expectations.  In 
this  case,  the  finding  concerning  the  relationship  between 
father's  occupational  status  and  occupational  expectations 
confirm  both  Hyman ' s  and  Merton's  theories.  However, 
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neither  theory  was  confirmed  by  the  finding  concerning 

the  relationship  between  father's  occupational  status 

and  educational  expectations.     As  mentioned  earlier, 

this  may  have  been  because  university  entrance  examinations, 

in  reality,  are  the  only  selection  system  into  higher 

education  regardless  of  father's  occupational  status. 

There  was  observed  a  discrepancy  between  these  two 
theories  in  explaining  educational  and  occupational  aspira- 
tions.    While  Hyman's  theory  explained  educational  aspira- 
tions, Merton's  theory  explained  occupational  aspirations. 
The  discrepancy  might  be  explained  by  this  researcher's 
reasoning.     In  Turkey,  educational  attainment  often  does 
not  determine  occupational  attainment  due  to  poor  manpower 
planning.     Since  the  students'  educational  attainments 
would  be  determined  by  university  entrance  examinations 
in  a  very  near  future,  even  their  educational  aspirations 
included  realistic  considerations.     For  instance,  father's 
occupational  status  was  one  of  the  significant  variables 
in  uniquely  explaining  the  variance  of  educational  aspira- 
tions.    In  fact,   this  confirmed  Hyman's  theory.     On  the 
other  hand,  because  occupational  attainment  is  usually 
not  determined  by  educational  attainment,   the  students 
probably  perceived  their  occupational  attainments  from 
a  more  distant,  romantic  perspective.     This  might  have 
led  the  students  to  ignore  limitations  and  express  their 
occupational  aspirations  less  realistically  than  their 
educational  aspirations.     For  example,  father's  occupational 
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status  did  not  come  up  significant  in  uniquely  explaining 
the  variance  of  occupational  aspirations,  although  it 
was  significant  in  the  case  of  educational  aspirations. 
This  finding  confirmed  Merton's  theory  of  equal  distribution 
of  aspirations.     In  fact,   this  also  confirmed  Uysal's 
(1970)  finding  of  no  significant  relation  between  father's 
occupational  status  and  occupational  aspirations  of  Turkish 
lycee  seniors.     However,   it  was  contradictory  to  Kazamias' 
(1966)  finding  that  father's  occupational  status  was 
positively  correlated  with  occupational  aspirations  of 
Turkish  students.     Here  it  should  be  mentioned  that  the 
present  study  dealt  with  unique  contribution  of  the  father's 
occupational  status  variable  while  neither  Uysal's  nor 
Kazamias'   study  did  so.     It  means  that  in  this  study 
the  effect  of  father's  occupational  status  on  occupational 
aspirations  was  estimated  when  other  independent  variables 
were  held  constant.     On  the  other  hand,  both  Uysal's 
and  Kazamias'   studies  estimated  the  correlations  between 
father's  occupational  status  and  occupational  aspirations 
with  no  variables  being  controlled  for.     Also,   it  is 
this  researcher's  interpretation  that  both  Uysal's  and 
Kazamias'   studies  failed  to  make  a  clear  distinction 
between  aspirations  and  expectations  in  their  measurements. 
Conceivably,  the  failure  to  incorporate  the  distinction 
between  aspirations  and  expectations  in  the  measurement 
might  lead  a  researcher  to  have  different  results.  That 
is  why     this  should  be  taken  into  consideration  in  evaluating 
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the  consistency  of  Uysal's  and  Kazamias'  studies'  findings 
with  those  of  this  study. 

Summary  of  the  Study 
This  research  dealt  with  two  problems.     The  first 
problem  was  to  estimate  the  joint  and  unique  contributions 
of  the  following  selected  variables  to  an  explanation 
of  the  variance  of  educational  aspirations  and  educational 
expectations  that  Turkish  public  lycee  seniors  express 
controlling  for  their  sex  (male-female)  and  curriculum 
(literature  maj ors- science  majors) : 

1.  Social  status  as  measured  by  father's  occupational  status, 

2.  Academic  achievement  as  measured  by  GPA. 

3.  Pupil's  perceived  parental  educational  plan  for 
their  child. 

4.  Pupil's  perceived  parental  occupational  plan  for 
their  child. 

5.  Each  of  the  following  pupil's  perceived  barriers 
to  attainment  of  an  aspired  level  of  education: 

a)  Financial  problems, 

b)  Being  academically  unable  to  finish  lyc^e  , 

c)  Insufficient  preparation  provided  by  the  lyc^e 
I  am  now  attending. 

d)  Lack  of  vocational  counseling  in  my  school. 

e)  University  entrance  examinations. 

f)  Lack  of  higher  education  program  offerings  in 
areas  which  interest  me. 
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g)  Scarcity  of  jobs  in  my  preferred  field  of  speciali- 
zation. 

h)  Excessive  student  activism  in  Turkish  universities 
and  other  higher  educational  institutions. 

The  second  problem  was  to  estimate  the  joint  and 
unique  contributions  of  the  following  selected  variables 
to  an  explanation  of  the  variance  of  occupational  aspira- 
tions and  expectations  that  Turkish  public  lycee  seniors 
express,  controlling  for  their  sex  and  curriculum: 

1.  Social  status  as  measured  by  father's  occupational 
status. 

2.  Academic  achievement  as  measured  by  GPA. 

3.  Pupil's  perceived  parental  educational  plan  for 
their  child. 

4.  Pupil's  perceived  parental  occupational  plan  for 
their  child. 

5.  Each  of  the  following  pupil's  perceived  barriers 
to  attainment  of  an  aspired  occupation: 

a)  Financial  problems. 

b)  University  entrance  examinations. 

c)  Lack  of  openings  of  job  to  which  I  aspire, 

d)  Lack  of  the  fields  of  study  which  would  train 
me  for  the  job  to  which  I  aspire. 

e)  Lack  of  vocational  counseling  in  my  school. 

f)  Low  income  of  the  job  to  which  I  aspire. 

g)  Not  having  necessary  skills  and  talents  which 
are  required  for  the  job  to  which  I  aspire. 
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h)  Disapproval  of  my  occupational  aspiration  by 
my  close  relatives  and  significant  others. 
Due  to  high  status  of  the  Turkish  lycee  and  poor 
manpower  planning,   there  are  more  lycee  students  than 
lycee-equivalent  vocational  and  technical  school  students 
in  the  Turkish  educational  system.     Also,  as  related  to 
this,   there  are  occupationally  unnecessary  enrollment 
increases  in  educational  fields,   such  as  social  sciences 
and  humanities,  and  insufficient  supply  of  the  nation's 
manpower  requirements  for  engineers  and  technicians  in 
Turkish  higher  education.     Conceivably,   this  results  in 
a  mismatch  of  graduates  and  jobs  in  the  Turkish  occupa- 
tional structure.     So  there  was  a  need  to  study  the  sources 
of  variance  of  educational  and  occupational  aspirations 
and  expectations  of  lycee  seniors,   since  very  little 
research  has  been  conducted  on  this  subject  in  Turkey. 

Although  this  study  was  not  conducted  under  some 
grand  sociological  theory,  Hyman ' s  (1966)   theory  that 
the  proportion  of  individuals  with  high  success  goal 
aspirations  and  expectations  varies  positively  with  social 
status  was  tested.     Also,  along  with  Hyman ' s  theory, 
Merton's   (1957)   theory  of  equal  distribution  of  success 
theme  with  respect  to  aspirations^  but  differential  distri- 
bution of  success  theme  concerning  expectations  was  tested 
in  the  analysis. 

The  sample  consisted  of  470  Turkish  public  lycee 
seniors  who  were  selected  from  three  public  lycees  in 
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Ankara,  Turkey,   during  the  second  semester  of  1978-1979 
academic  year.     First,  one  lycee  from  each  of  the  three 
neighborhoods  representing,  roughly,  upper,  middle,  and 
lower  classes  was  randomly  selected.     Then,  a  total  of 
13  literature  and  science  senior  classes  were  randomly 
selected  from  these  three  lycees  by  a  cluster  sampling 
method  to  make  up  the  sample  of  470  respondents.  The 
population  of  this  study  represented  those  seniors  who 
are  enrolled  at  the  Turkish  public  lycees  of  big  metropol- 
itan cities  of  western  Turkey. 

The  data  were  collected  during  the  second  semester 
of  1978-1979  academic  year  by  administering  a  questionnaire 
which  had  been  prepared  by  the  researcher  himself.  The 
data  on  the  academic  achievement  variable  were  gathered 
by  computing  the  first  semester  GPA  of  the  1978-1979 
academic  year  for  each  respondent.     After     the  content 
validity  of  the  questionnaire  was  furthered  by  both  the 
doctoral  committee  members  of  the  researcher  and  three 
Turkish  doctoral  students  at  the  University  of  Florida, 
it  was  administered  to  a  randomly  selected  class  of  37 
students  from  one  of  the  lycees  in  the  sample  as  a  trial 
run.     The  trial  run  showed  that  the  questionnaire  was 
understood  and  used  by  the  students  as  the  researcher 
intended. 

The  data  were  analyzed  by  a  statistical  technique 
called  multiple  regression  analysis.     This  technique  enables 
one  to  predict  the  joint  and  unique  contributions  of  a 
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number  of  independent  variables  to  an  explanation  of 
the  variance  of  a  dependent  variable.     Whenever  the  joint 
contribution  of  independent  variables  appears  to  be  signifi- 
cant,  then  the  unique  contribution  of  each  of  the  indepen- 
dent variables  is  predicted  by  measuring  the  influence 
of  a  given  independent  variable  upon  a  dependent  variable 
when  remaining  independent  variables  are  held  constant 
statistically.     This  was  the  procedure  utilized  in  analyzing 
the  data  of  this  study.     The  analysis  of  data  was  accomplished 
by  running  a  standard  regression  approach  of  subprogram 
regression  (Nie  et  al.,  1975)  in  the  computer  facilities 
of  the  University  of  Florida.     In  the  analysis  there 
were  four  categorical  variables:     sex,  curriculum  (controlling 
variables),  perceived  parental  educational  plan,  and 
a  so-called  "new"  variable  which  was  created  to  see  whether 
there  is    any  significant  difference  between  those  who 
expressed  a  perceived  parental  occupational  plan  and 
those  who  said  their  parents  left  the  occupational  choice 
up  to  them.     These  categorical  variables  were  converted 
into  the  dummy  variables  to  be  used  in  multiple  regression 
analysis.     The  new  variable  was  included  among  the  indepen- 
dent variables  in  order  to  estimate  its  unique  contribution 
to  the  explanation  of  the  variance  of  each  of  the  four 
dependent  variables:     educational  aspiration,  educational 
expectation,  occupational  aspiration  and  occupational 
expectation. 
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When  the  joint  contribution  of  independent  variables  to 
an  explanation  of  the  variance  of  each  of  the  dependent 
variables  was  tested  for  significance  by  controlling  for 
sex,   it  did  not  vary  significantly  with  sex  concerning  all 
of  the  four  dependent  variables.     When  the  same  analyses 
were  repeated  but  by  controlling  for  curriculum  this  time, 
the  joint  contribution,  again,  did  not  vary  significantly 
with  curriculum  either  concerning  all  the  dependent  vari- 
ables.    So,  sex  and  curriculum  were  also  included  among 
the  independent  variables  to  see  if  they  can  uniquely 
explain  the  variance  of  each  of  the  dependent  variables. 
Then  the  joint  contribution  of  all  independent  variables 
to  an  explanation  of  the  variance  of  each  of  the  dependent 
variables  was  found  to  be  significant. 

In  order  of  their  relative  efficacies,   the  unique 
contributions  of  perceived  parental  educational  plan, 
barrier,   "financial  problems"  (negatively)^  father's  occu- 
pational status  and  GPA  significantly  explained  the  variance 
of  educational  aspirations. 

In  order  of  their  relative  efficacies,  educational 
expectations  of  the  students  were  significantly  explained 
by  the  unique  contributions  of  perceived  parental  educational 
plan  and  barrier,   "university  entrance  examinations." 

In  order  of  their  relative  efficacies,  the  unique 
contributions  of  perceived  parental  occupational  plan, 
curriculum  (the  science  majors  had  higher  occupational 
aspirations  than  the  literature  majors),  barrier,  "low 
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income  of  the  job  to  which  I  aspire,"  new  variable  (those 
who  expressed  a  perceived  parental  occupational  plan  had 
higher  occupational  aspirations  than  those  who  said  their 
parents  left  the  occupational  choice  up  to  them) ,  and 
barrier,   "university  entrance  examinations'"  (negatively), 
significantly  explained  the  variance  of  occupational  aspira- 
tions . 

In  order  of  their  relative  efficacies,   the  unique 
contributions  of  perceived  parental  educational  plan,  GPA, 
curriculum  (the  science  majors  had  higher  occupational 
expectations  than  the  literature  majors),  barrier,   "low  in- 
come of  the  job  to  which  I  aspire,"  father's  occupational 
status,  and  barrier,   "lack  of  vocational  counseling  in  my 
school,"   significantly  explained  the  variance  of  occupational 
expectations . 

Although,  logically,  educational  attainment  should  deter- 
mine occupational  attainment,   there  was  observed  an  inconsis- 
tency between  educational  and  occupational  orientations  of  the 
lycee  seniors.     This  researcher  reasoned  from  the  findings  of 
this  study  and  his  own  personal  experiences  and  observations 
that  educational  attainment  usually  does  not  determine  occu- 
pational attainment  due  to  poor  manpower  planning  in  Turkey. 
University  entrance  examinations  are  the  only  selection 
and  screening  system  into  higher  education  regardless 
of  GPA  or  father's  occupational  status.     Since  the  students' 
educational  attainments  would  be  determined  by  university 
entrance  examinations  in  the  very  near  future,  both  educational 
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aspirations  and  expectations  seemed  to  reflect  more  reality 
considerations.     On  the  other  hand,  because  occupational 
attainment  is  usually  not  determined  by  educational  attain- 
ment,  the  students  probably  perceived  too  early  now  to 
decide  about  their  occupational  attainments.     This  might 
have  led  the  students  to  ignore  limitations  and  express 
their  occupational  aspirations  and  expectations  less 
realistically  than  their  educational  aspirations  and 
expectations.     In  fact,   the  finding  concerning  the  relation- 
ship between  father's  occupational  status  and  educational 
aspirations  confirmed  Hyman ' s  theory  that  the  proportion 
of  individuals  with  high  success  goal  aspirations  varies 
positively  with  social  status.     On  the  other  hand,  the 
finding  concerning  the  relationship  between  father's 
occupational  status  and  occupational  aspirations  confirmed 
Merton's  theory  of  equal  distribution  of  aspirations 
among  all  individuals. 

In  sum,  both  educational  aspirations  and  expectations 
seemed  to  reflect  more  realistic  considerations  than  occupa- 
tional aspirations  and  expectations,  respectively.  Also, 
both  educational  expectations  and  occupational  expectations 
of  the  students  were  more  realistic  than  their  educational 
aspirations  and  occupational  aspirations,  respectively. 
Implications  for  Further  Research 

First  of  all,  a  replication  of  this  study  on  a  similar 
sample  is  necessary  to  see  if  it  is  reliable  or  not. 
If  it  is  reliable,   then  this  researcher's  explanation 
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for  the  observed  inconsistency  between  the  students' 
educational  and  occupational  orientations  should  be  tested 
by  a  further  study.     In  this  regard,  occupational  aspira- 
tions and  expectations  of   the  students  could  be  studied 
when  they  were  ready  to  get  their  jobs  and  then  the  results 
could  be  compared  with  the  results  of  this  study.  There- 
upon, one  would  be  able  to  determine  whether  or  not  a 
Turkish  student's  perception  of  opportunity  varies  with 
the  closeness  of  time  when  occupational  attainments  would 
be  achieved.     Furthermore,  a  follow-up  study  of  the  students 
would  help  to  determine  whether  or  not  they  can  attain 
their  educational  and  occupational  expectations. 

When  this  study  is  replicated,  besides  the  use  of 
a  questionnaire,  an  interview  could  be  scheduled  with 
students  to  check  the  reliability  of  instruments.  Further- 
more,  such  a  study  might  examine  the  relationship  between 
students'  perceived  parental  educational  and  occupational 
plans,  and  educational  and  occupational  plans  expressed 
by  the  parents  themselves  to  see  if  there  is  a  significant 
correlation. 

In  the  analysis,   it  was  observed  that  the  proportion 
of  variance  of  each  dependent  variable  explained  by  the 
independent  variables  was  not  so  high.     There  remained 
a  quite  unexplained  variation  in  each  of  the  dependent 
variables.     That  is  why    any  further  study  on  this  subject 
might  have  to  include  some  other  independent  variables 
which  are  supposed  to  have  as  much  as  low  correlations 
with  other  independent  variables,  and,  at  the  same  time. 
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high  correlations  with  the  dependent  variables.  Intelligence, 
scholastic  ability,   teacher  and  peer  influences,  and 
values  attached  to  the  occupations  might  be  considered 
as  some  possible  sources  of  variance,  although  there 
are  no  evidences  of  correlations  between  them  and  indepen- 
dent variables  of  this  study  for  Turkish  students. 

It  would  also  be  interesting  to  replicate  this  study 
on  Turkish  lycee -equivalent  vocational  and  technical 
schools'   students.     Concerning  the  general  curriculum, 
these  students  are  in  a  disadvantageous  position  as  compared 
to  lycee  students.     Conceivably,   this  usually  prevents 
them  from  attaining  higher  levels  of  education  and  occupa- 
tion.    Therefore,   it  would  be  worthwhile  to  search  for 
the  correlates  of  their  educational  and  occupational 
aspirations  and  expectations. 

The  replication  of  this  study  can  also  be  carried 
out  in  the  lycees  of  eastern  Turkey  and  of  the  small 
cities  of  Turkey  excluding  big  metropolitan  centers. 
All  the  lyc^e  students  are  given  the  same  university 
entrance  examinations  despite  the  fact  that  the  distribu- 
tion of  educational  and  social  services  is  in  favor  of 
the  big  metropolitan  centers  of  western  Turkey.     So  the 
lycee  graduates  who  come  from  the  small  cities  and  eastern 
Turkey  definitely  have  fewer  chances  to  further  their 
educations.     Therefore,   it  would  also  be  interesting 
to  find  out  the  significant  sources  of  variance  of  their 


85 


educational  and  occupational  aspirations  and  expectations. 
Furthermore,   this  would  enable  someone  to  compare  and 
contrast  the  results  of  the  suggested  study  with  those 
of  the  present  study.     The  results  of  the  present  study 
can  also  be  compared  with  the  results  of  the  study  which 
is  suggested  to  be  conducted  on  lycee- equivalent  vocational 
and  technical  schools'   students  to  see  differences  or 
similarities. 

The  replication  of  this  study  in  a  country  where 
one  can  observe  similar  characteristics  with  Turkey  and 
admission  into  higher  education  is  accomplished  by  any 
entrance  examinations  like  in  Turkey  would  be  worthwhile 
to  conduct.     Conceivably,   it  would  enable  someone  to 
make  a  cross-cultural  comparison  between  two  different 
countries  showing  more  or  less  the  same  characteristics. 
However,  a  cross-cultural  study  between  Turkey  and  a 
more  developed  country  in  terms  of  the  effects  of  the 
selected  independent  variables  of  this  study  would  also 
be  interesting  to  conduct  in  order  to  see  differences 
or  similarities. 


APPENDIX  A 


QUESTIONNAIRE 
(In  English) 

First  Name: 
Last  Name: 

Sex:  Male  Female 


Student  Number: 
Class  and  Section: 
School : 
Dear  Student, 

This  questionnaire  is  part  of  a  study  of  the  educational 
and  occupational  aspirations  and  expectations  of  seniors 
in  several  Ankara  public  lycees.     Although  you  are  being 
asked  to  write  your  name  on  this  questionnaire,   the  information 
you  fill  in  will  be  used  for  research  purposes  only. 

This  is  not  a  test  which  would  affect  your  grades.  Here 
you  are  being  asked  to  tell  something  about  yourself,  about 
your  family,  and  about  your  aspirations  and  expectations. 
There  are  no  right  or  wrong  answers.     You  are  expected  to 
answer  each  question  by  considering  your  own  situation. 

Answer  the  questions  in  order,  without  skipping.  Use 
a  pencil.     Do  not  leave  any  questions  blank. 

There  is  no  time  limit  for  this  questionnaire,  but  you 
should  be  finished  in  about  a  class  hour. 

Thank  you  for  your  cooperation. 
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(Form  A) 


Which  is  the  highest  educational  level  your  father  has 
completed?     (Check  the  appropriate  box.) 

a)  n       Never  attended  school  or  unable  to  finish 

elementary  school 

b)  n       Ulementary  school 

c)  n       Middle  school 

d)  Q       Lycee  or  other  lycee-equivalent  school 

e)  n       A  higher  educational  institution  other  than 

university  such  as  higher  vocational  or  tech- 
nical school 

f)  n  University 

g)  n       Postgraduate  university  study 

A)  What  is  your  father ' s  occupation?     If  your  father 
is  dead,   tell  what  kind  of  work  he  last  did;   if  he 
is  retired  or  not  working,  tell  what  kind  of  work  he 
usually  does  when  he  works.     (If  you  are  not  living 
with  your  natural  father,   tell  about  your  stepfather 
or  guardian . ) 

B)  Where  does  your  father  work? 

C)  What  sort  of  work  does  your  father  do  in  his  work 
place?     (For  example,  whether  he  owns  the  business 
he  is  in,  or  works  in  a  firm  owned  by  other  people; 
if  he  is  doctor  or  engineer,   tell  what  his  special- 
ization is;   if  he  runs  a  machine,   tell  what  kind  of 
machine  he  r\ms;   if  he  is  a  salesman,   tell  what 
kind  of  goods  he  sells;   if  he  is  a  foreman,   or  a 
manager,   tell  how  many  people  work  under  him.) 

Which  one  of  the  following  educational  levels  do  you 
believe  your  parents  want  ^ou  to  attalrT?  (CTTeck  the 
appropriate  box.) 

a)  n       Quit  lycee 

b)  n       Graduate  from  lycee  and  stop  schooling 

c)  0       Graduate  from  one  of  the  academies  or  higher 

educational  institutions  other  than  universities, 
^^^^        higher  vocational  and  technical  schools 

d)  U       Graduate  from  one  of  the  universities 

e)  n       Complete  additional  studies  after  graduating  from 

university,   such  as  getting  M.S.  degree  and/or 
Ph.D.  degree 
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4.     Supposing  you  had  the  necessary  abilities,  money,  etc., 
and  were  completely  free  to  choose  and  enter  any  univer- 
sity, which  one  of  the  following  educational  levels 
would  you  like  to  attain?     (Check  the  appropriate  box.) 

a)  n       Graduate  from  lycee  and  stop  schooling 

b)  n       Graduate  from  one  of  the  academies  or  higher 

educational  institutions  other  than  universities, 
such  as  higher  vocational  and  technical  schools 

c)  n       Graduate  from  one  of  the  universities 

d)  Q       Complete  additional  studies  after  graduating 

from  university,  such  as  getting  M.S.  degree  and/or 
Ph.D.  degree 

5-     How  much  effect  do  you  think  each  of  the  following  factors 
might  have  in  preventing  you  from  attaining  your  aspired 
level  of  education  that  you  marked  in  question  #4. 

a)  Financial  problems: 

 ^Not  at  all  Some   ^Much   Very  Much 

b)  Being  academically  unable  to  finish  lycee: 

 ^Not  at  all   Some   ^Much   ^Very  Much 

c)  Insufficient  preparation  provided  by  the  lycee 
I  am  now  attending: 

 ^Not  at  all   Some   ^Much  Very  Much 

d)  Lack  of  vocational  counseling  in  my  school: 

 ^Not  at  all   Some   ^Much   ^Very  Much 

e)  University  entrance  examinations: 

 ^Not  at  all   Some   ^Much   Very  Much 

f)  Lack  of  higher  education  program  offerings  in  areas 
which  interest  me: 

 Not  at  all   Some   ^Much   Very  Much 

g)  Scarcity  of  jobs  in  my  preferred  field  of  speciali- 
zation: 


 ^Not  at  .  all   Some   ^Much   _Very  Much 

h)     Excessive  student  activism  in  Turkish  universities 
and  other  higher  educational  institutions: 


_Not  at  all   Some  Much 


_Very  Much 
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Taking  into  consideration  the  possible  effects  of  the 
barriers  you  checked  in  question  # 5 ,  as  well  as  the 
effects  of  other  barriers  you  consider  important,  which 
one  of  the  following  educational  levels  do  you  actually 
expect  to  attain?     (Check  the  appropriate  box.) 

a)  n       Unable  to  graduate  from  lycee 

b)  n        Graduate  from  lycee  and  stop  schooling 

c)  n       Graduate  from  one  of  the  academies  or  higher 

educational  institutions  other  than  universities, 
such  as  higher  vocational  and  technical  schools 

d)  n       Graduate  from  one  of  the  universities 

e)  Q       Complete  additional  studies  after  graduating  from 

university,   such  as  getting  M.S.  degree  and/or 
Ph.D.  degree 

Supposing  you  had  the  necessary  abilities,  money,  etc., 
and  were  completely  free  to  choose  and  get  the  j ob  you 
want,  what  occupation  would  you  like  to  attain?  Describe 
it  in  as  much  detail  as  you  can. 


How  much  effect  do  you  think  each  of  the  following  factors 
might  have  in  preventing  you  from  attaining  your  aspired 
occupation  that  you  marked  in  question  #7? 

a)  Financial  problems: 

 ^Not  at  all   Some   Much   Very  Much 

b)  University  entrance  examinations: 

 ^Not  at  all   Some   Much   ^Very  Much 

c)  Lack  of  openings  of  job  to  which  I  aspire: 

 Not  at  all   Some   ^Much   ^Very  Much 

d)  Lack  of  the  fields  of  study  which  would  train  me 
for  the  job  to  which  I  aspire: 

 Not  at  all   Some   ^Much  ^Very  Much 

e)  Lack  of  vocational  counseling  in  my  school: 

 Not  at  all   Some   Much   Very  Much 

f)  Low  income  of  the  job  to  which  I  aspire: 

 ^Not  at  all   Some   ^Much   Very  Much 
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g)     Not  having  necessary  skills  and  talents  which  are 
required  for  the  job  to  which  I  aspire: 


h) 


Not  at  all 


Some 


Much 


Very  Much 


Disapproval  of  my  occupational  aspiration  by  my 
close  relatives  and  significant  others: 


Not  at  all 


Some 


Much 


Very  Much 


Taking  into  consideration  the  possible  effects  of  the 
barriers  you  checked  in  question  #8,  as  well  as  the 
effects  of  other  barriers  you  consider  important,  what 
occupation  do  you  actually  expect  to  attain?     Describe  it 
in  as  much  detail  as  you  can. 


10.     I'Jhat  occupation  do  you  believe  your  parents  want  you 
to  attain?     Describe  it  in  as  much  detail  as  you  can. 


11, 


Taking  into  consideration  the  academic  standings  of  other 
students  in  your  class,  how  do  you  rank  your  own  academic 
standing  on  the  below  scale?     (Check  the  appropriate  box.) 


Poor 


Average 


Excellent 


Note:     In  Form  B  of  this  questionnaire,   the  order  of  questions 
is  as  follows:     1,  2,  4,  5,  6,  3,  10,   7,  8,  9,  11. 
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QUESTIONNAIRE 
(In  Turkish) 


Adi: 

Soyadi : 

Cinsiyeti:   ^Erkek   Kiz 

Okul  Numarasi: 
Sinifi  ve  Subesi: 
Okulu : 


Degerli  Ogrenci, 

Bu  anket,   ileride  sahip  olacaginiz  meslek  ve  egitim  ile  ilgili 
umut  ve  beklentileriniz  konusunda  Ankara  liselerinin  bazilarinda 
yapilmakta  olan  bir  calismanin  bir  bolumlinli  teskil  etmektedir. 
Ankette,  ad  ve  soyadlariniz  istenmekle  beraber,  cevaplariniz 
sadece  bu  arastirma  icin  kullanilacak  ve  bu  gaye  disinda  hicbir 
kimseye  aciklanmayacaktir . 

Bu  anket,   sizin  genel  kabiliyetinizi  veya  okul  basarinizi 
olcecek  veya  etkileyecek  bir  sinav  degildir.     Bu  ankette, 
sadece  kendi  hakkinizda,  aileniz  hakkinda  ve  gelecek  ile  ilgili 
umut  ve  beklentileriniz  konusunda  bazi  genel  bilgiler  isten- 
mektedir.     Bu  bakimdan,  dogru  veya  yanlis  cevap  diye  birsey 
soz  konusu  degildir.     Sizin,  kendi  ozel  durumunuzu  gozonunde 
bulundurarak  cevap  vermeniz  beklenmektedir . 

Anket  sorularini     sira  ile  ve  kursun  kaletn  ile  cevaplandiriniz . 
Ozellikle,  higbir  soruyu  cevapsiz  birakmayiniz . 

Herhangi  bir  zaman  kisitlamasi  olmamakla  birlikte,  bir  ders 
saati  anketi  bitirmenizde  yeterli  goriilmektedir . 

Anketi  doldurmakta  gostereceginiz  ilgi  icin  tesekklir  ederiz. 


(A  Forniu) 


Babanizin  mezun  oldugu  en  yiiksek  seviyedeki  okul 
asagidakilerden  hangisidir?     (Uygun  olan  bir  kutuyu 
isaretleyiniz . ) 

a)  n       Hig  ilkokula  gitmemis  veya  ilkokulu  bitirememis 

b)  n  ilkokul 

c)  Q       Or ta okul  veya  dengi  okul 

d)  n       Lise  veya  dengi  okul 

e)  n       Mesleki  ve  teknik  okullar  gibi  universite 

diglndaki  yiiksek  okul  veya  akademilerden  biri 

f)  n  Universite 

g)  n       Yiiksek  Lisans  (A  yillik  universite  ogrenimi  sonrasi, 

Bilim  Uzmanligi,  Master  ve  Doktora  gibi.) 

A)     Babanizin  meslegi  nedir?     Eger  babaniz  halen  hayatta 

degil  ise,   sag  iken  sahip  oldugu  meslegini;  emekli  veya 
halen  calismiyor  ise,  calistigi  zamanki  meslegini 
yaziniz.     (Oz  babaniz  ile  ayrilmis  iseniz,  istenilen 
bilgileri  iivey  babaniz  icin  cevapiandiriniz  ) 


B)     Babanizin  calistigi  isyerinin  adi  nedir? 


C)     Babanizin  isyerinde  yaptigi  isi  detayli  olarak  acikla- 
yiniz.   (Mesela;  yaptigi  is  kendi  isi  mi,  yoksa  baska 
birine  mi  calisiyor?;  doktor  veya  miihendis  ise, 
ihtisasi  nedir?;   isinde  herhangi  bir  makine  kullani- 
yorsa,  ne  tip  bir  makine  kullaniyor?;   satici  ise, 
ne  satmaktadir? ;  emrinde  galisan  varsa,  yaklasik 
olarak  kac  kisi  calismaktadir ? ;  v.   s.  gibi.) 


Tahmininize  gore,  aileniz  asagidaki  seceneklerden 
hangisini  sizin  icin  planlamaktadir ?     (Uygun  olan  bir 
kutuyu  isaretleyiniz.) 

a)  n       Liseyi  bitirmeden  okulu  birakmak 

b)  n       Lise  mezunu  olmakla  yetinip,  herhangi  bir  yiiksek 

okul  veya  iiniversiteye  devam  etmemek 

c)  U       Mesleki  ve  teknik  okullar  gibi  universite  digindaki 

yiiksek  okul  veya  akademilerin  birinden  mezun  olmak 

d)  U       yniversiteden  mezun  olmak 

e)  n       Universiteyi  bitirdikten  sonra,  yiiksek  lisans 

derecesi  almak  (A  yillik  liniversite  ogrenimi  sonrasi, 
Bilim  Uzmanligi,  Master  ve  Doktora  gibi.) 
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Genel  kabiliyet,  para  v.s.  gibi  engeller  olmasaydi  ve 
istediginiz  yiiksek  okul  veya  iiniversiteye  girmekte 
serbest  olsaydiniz,  asagidakilerden  hangisini  yapmayi 
arzu  ederdiniz?     (Uygun  olan  bir  kutuyu  isaretleyiniz . ) 

a)  n       Lise  mezmu  olmakla  yetinip,  herhangi  bir  yiiksek 

okul  veya  Iiniversiteye  devam  etmemek 

b)  n       Mesleki  ve  teknik  okullar  gibi  liniversite  digindaki 

yiiksek  okul  veya  akademilerin  birinden  mezun  olmak 

c)  [I]       liniversiteden  mezun  olmak 

d)  n       Universiteyi  bitirdikten  sonra,  yiiksek  lisans 

derecesi  almak     (A  yillik  liniversite  ogrenimi 
sonrasi,  Bilim  Uzmanligi,  Master  ve  Doktora  gibi.) 

Dorduncii  (4.)  soruda  isaretlediginiz  egitim  seviyesine 

ulasmanizda,  asagidaki  faktorlerin  herb ir in in  sizce 

ne  kadar  engelleyici  rol  oynayabilecegini  isaretleyiniz. 

a)     Parasal  problemler: 

 ^Hic   Biraz   Cok   Pek  cok 


b)  Liseyi  bitirememek: 

Hie  Biraz  Cok  Pek  cok 

—         -  -  --  •  ~  ■    — —   —  ■  •  — -  • 

c)  Okudugum  lisenin  yiiksek  egitime  hazirlamada  yetersiz 
kalisi : 

 ^Hic  Biraz  Cok  Pek  cok 

d)  Okudugum  lisede,  yiiksek  okullara  hazirlayici  mesleki 
rehberligin  yapilmamasi: 

 Hie  Biraz  Cok  Pek  cok 

 •    I  •  ____  • 

e)  Universite  giris  imtihanlar inin  olmasi: 

 ^Hic   Biraz  Cok  Pek  cok 

f)  Ilgi  duydugum  egitim  dalinin  yiiksek  okul  veya  iiniver- 
sitelerde  bulunmamasi: 

 Hie   Biraz   Cok   Pek  cok 

g)  ilgi  duydugum  egitim  dalinin  bana  kazandiracagi  meslek 
ile  ilgili  is  sahalarinin  olmamasi: 

 Hie   Biraz  Cok  Pek  cok 

h)  Yiiksek  okul  ve  iiniversitelerde  ogrenci  olaylarinin 
cok  fazla  olmasi: 

 Hie   Biraz  Cok  Pek  cok 
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Bir  bnceki  (Besinci)   soruda  isaretlediginiz  engellerin 
etkileyici  rollerini  ve  si zee  onemli  diger  engelleri 
gozonline  aldiginizda,  asagidaki  egitim  seviyelerinden 
hangisine  gergekte  ulasabileceginizi  tahmin  ediyorsunuz? 
(Uygun  olan  bir  kutuyu  isaretleyiniz . ) 

a)  n       Liseden  mezun  olamamak 

b)  n       Lise  mezunu  olmakla  yetinip,  herhangi  bir  yliksek 

okul  veya  liniversiteye  devam  edememek 

c)  [3       Mesleki  ve  teknik  okullar  gibi  iiniversite  disindaki 

yliksek  okul  veya  akademilerin  birinden  mezun  olmak 

d)  n       Universiteden  mezun  olmak 

e)  [J       Universiteyi  bitirdikten  sonra,  yuksek  lisans 

derecesi  almak       (4  yillik  Iiniversite  ogrenimi 
sonrasi,  Bilim  Uzmanligi,  Master  ve  Doktora  gibi.) 

Genel  kabiliyet,  para  v.s.  gibi  engeller  olmasaydi  ve 
istediginiz  meslege  girmekte  serbest  olsaydiniz,  hangi 
meslege  sahip  olmayi  arzu  ederdiniz?    Miimklin  oldugu  kadar 
detayli  aciklayiniz. 


Yedinci  (7.)   soruda  afikladiginiz  meslege  sahip  olmanizda, 
asagidaki  faktorlerin  herb ir in in  sizce  ne  kadar  engelleyici 
rol  oynayabilecegini  isaretleyiniz. 

a)  Parasal  problemler: 

 Hie   Biraz   Cok  Pek  cok 

b)  Universite  giris  imtihanlarinin  olmasi: 

 ^Hic   Biraz   Cok   Pek  cok 

c)  Sahip  olmak  istedigim  meslek  dali  ile  ilgili  is  sahala- 
rinin  cok  kisitli  olmasi: 

 Hie   Biraz  Cok  Pek  cok 


d)     Sahip  olmak  istedigim  meslege  hazirlayici  egitim  dalinin 
yuksek  okul  veya  liniversitelerde  olmamasi: 

 Hie   Biraz  Cok  Pek  cok 


e)     Okudugum  lisede,  yuksek  okullara  hazirlayici  mesleki 
rehberligin  yapilmamasi: 

 ^Hic   Biraz    Cok  Pek  cok 
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f )     Sahip  olmak  istedigim  meslegin  kazancinin  yeterli 
olmamasi: 


Hie 


Biraz 


Cok 


Pek  cok 


g)     Sahip  olmak  istedigim  meslegin  gerektirdigi  beceri, 
kabiliyet  gibi  ozelliklerin  bende  olmamasi: 


Hie 


Biraz 


Cok 


Pek  cok 


h)     Sahip  olmak  istedigim  meslegin,  yakin  tanidiklarim 
tarafindan  benim  icin  uygun  gorlilmemesi: 


Hie 


Biraz 


Cok 


Pek  cok 


Bir  oneeki  (Sekizinci)   soruda  isaretlediginiz  engellerin 
etkileyiei  rollerini  ve  sizee  oiiemli  diger  engelleri 
gog-Or^u^ e  aldiginizda.  hangi  meslege  gercekte  sahip 
olabileceginizi  tahmin  ediyorsunuz?     Bu  meslegi,  miimkun 
oldugu  kadar  detayli  aciklayiniz. 


10.  Tahmininize  gore,  aileniz  sizin  hangi  meslege  sahip 
olmanizi  istemektedir?  Miimkun  oldugu  kadar  detayli 
aciklayiniz . 
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Sinif inizdaki  diger  arkadaslarinizin  basari  durumlarini 
gozonline  aldiginizda,  kendi  basari  durumunuzu  hangi 
seviyede  goriiyorsunuz?     (Uygun 'olan  bir  kutuyu  isaretley- 
iniz.) 


Cok  zayif 


Orta 


Cok  iyi 


Not:       Bu  anketin  B  Formunda  sorularin  siralanisi  sovledir- 
1.   2,  4.  5,   6,  3,  10,   7,  8,  9,  11.  '     '  ' 


APPENDIX  B 


REQUEST  FOR  A  CLEARA^ICE  AND  CLEARANCE  LETTER 


Request  Letter  for  a  clearance 


(In  English) 


To  Directorate  of  National  Education 


ANKARA 


I  am  studying  for  a  Ph.D.  degree  in  Social  Foundations  of 
Education  as  an  official  sponsored  student  of  the  Ministry 
of  National  Education  at  the  University  of  Florida,   in  the 
U.S.A.     I  am  planning  to  conduct  my  doctoral  study  in  three 
Ankara  public  lycees,  namely:     Giilveren,  Cumhuriyet,  and 
Cankaya  lycees.     The  senior  students  of  these  lycees  will 
be  administered  a  questionnaire  which  would  take  them  about 
45  minutes  to  answer  the  questions.     Besides,   their  course 
grades  of  the  first  semester  of  the  1978-79  academic  year 
will  be  obtained  from  the  school  records. 

My  research  deals  with  studying  selected  sources  of 
variance  of  educational  and  occupational  aspirations  and 
expectations  of  Turkish  public  lycee  seniors.     The  selected 
sources  are  as  follows:     1)  father's  occupational  status, 
2)  pupil's  academic  achievement,     3)  pupil's  perceived  paren- 
tal educational  and  occupational  plan,  and  4)  pupil's  per- 
ceived barriers  to  attainment  of  an  aspired  level  of  education 
or  occupation.     Since  there  are  very  few  studies  on  this 
subject  in  our  country,   the  results  of  my  study  might  provide 
some  necessary  information  for  educational  planning  special- 
ists and  counselors  in  their  decisions. 

I  would  appreciate  your  concern,   if  you  issue  a  permit 
for  me  to  administer  the  questionnaire  to  the  senior  students 
of  Gulveren,  Cumhuriyet,  and  Qankaya  lycees  and  obtain  their 
first  semester  course  grades  from  the  school  records  in  the 
second  semester  of  1978-79  academic  year.  December  26  1978 


Sincerely  yours. 


My  address  in  Turkey; 


Signature 
Barbaros  GUNCER 


Evren  Sokak  No: 1/1 
Ic  Cebeci-ANKARA 


My  address  in  U.S.A. : 


274-18  Schucht  Village 
Gainesville,  Florida  32603 

U.S.A. 
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Request  letter  for  a  clearance 
(In  Turkish) 
Milli  Egitira  Mudurlugune 

ANKARA 

Milli  Egitim  Bakanliginin  resmi  burslu  ogrencisi  olarak 
Amerika  Birle?ik  Devletleri 'nin  Florida  eyaletindeki  Florida 
Universitesinde  Egitimin  Sosyal  Temelleri  dalinda  doktora 
calismasi  yapmaktayim,     Doktora  derecerai  alabilmem  icin  gerekli 
olan  doktora  arastirmasini  Ankara 'da  yapmam  gerekmektedir . 
Arastirmam  ile  ilgili  bilgileri  toplamam  icin,  mudurlliglinuze 
bagli  Cumhuriyet,  Giilveren  ve  Cankaya  liseieri  son  sinif 
ogrencilerine  45  dakikalik  bir'anket  uygulamasi  yapilacaktir . 
Ayrica,  okul  idarelerinden  bu  ogrencilerin  1978-79  ders  yili 
birinci  donem  sonu  karne  notlari  temin  edilecektir. 

Arastirmamin  konusu,  lise  son  sinif  ogrencilerimizin 
egitimsel  ve  mesleksel  umut  ve  beklentilerini  etkileyen  secil- 
mis  faktorleri  incelemektir .     Secilmis  dort  faktor  $unlardir: 
1)     baba  meslegi,     2)     ogrencinin  akademik  durumu,  3)  ailelerinin 
kendileri  hakkinda  egitimsel  ve  mesleksel  planlari,     4)  ogren- 
cilerin istedikleri  egitim  ve  meslek  seviyelerine  ulasmalarinda 
gordukleri  engeller.     Bu  konuda  memleketimizde  yok  denecek 
kadar  az  arastirma  oldugundan,  bu  arastirmanin  sonuclari 
egitim  planlamasi  yapan  uzmanlarimiza ' ve  okullarimizdaki 
danismanlarimiza  gerekli  bilgileri  verip,  yeni  planlamalarin 
ve_uygulamalarin  bu  bilgilerin  isigi  altinda  yapilmasini 
saglayacaktir.     Bu  durumda ,  arastirmam  ile  ilgili  bilgileri 
toplayabilmem  icin,  Cumhuriyet,  'Giilveren  ve  Cankaya  liseieri 
son  sinif  ogrencilerine,   ikinci  dbnem  basinda,  yukarida  bah- 
settigim  konularda  sorular  soracak  45  dakikalik  bir  anket 
uygulamama  ve  bu  ogrencilerin  1978-79  ders  yili  birinci  donem 
sonu  karne  notlarini  okul  idarelerinden  temin  etmeme  gereken 
emir  ve  musaadelerinizi  saygilarimla  arzederim.   26  Aralik  1978 


Tiirkiye  adresim: 

Evren  Sokak  No:  1/1 
Ic  Cebeci-ANKARA 

A.B.D.   adresim : 

274-18  Schucht  Village 
Gainesville,  Florida    32603  U.S.A. 


Imza 

Barbaros  GUNCER 
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Clearance  Letter 

(In  English) 
Turkish  Republic 
GOVERNORSHIP  OF  ANKARA 
Directorate  of  National  Education 


Division:     Middle  2 
No:  072/48 

Subject:     Administration  of  a  questionnaire  by  Barbaros  Glincer 
in  three  lycees: 

TO  GOVERNORSHIP 
ANKARA 

Barbaros  Glincer,  as  an  official  sponsored 
student  of  our  Ministry  of  National  Education, 
is  studying  in  the  U.S.A.     Enclosed  is  his 
December  26,  1978  dated  request  letter  for 
a  clearance  to  conduct  his  doctoral  study 
in  Gulveren,  Cumhuriyet,  and  Cankaya  lycees. 

With  the  condition  that  normal  operations 
of  the  lycees  should  not  be  interferred,  please 
sanction  a  clearance  for  Barbaros  Giincer  to 
conduct  his  study  in  the  above  mentioned  three 
lycees  in  the  second  semester. 


Truly , 


Director  of  National 
Education 


APPROVED 
1.5.1979 

For  Governor  of  Ankara 
Assistant  to  Governor 
Selahattin  ALPDOGAN 


Musa  EROGLU 


Signature 


1.5.1979 


Signature 
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Clearance  Letter 
(In  Turkish) 
T.C. 

ANKARA  VALILici 
Milli  Egitim  MudlirlUgli 

Bolum:     Orta  2. 
Sayi:  072/48 

Konu:     Barbaros  Gunger'   in  lie  Lisede 
Anket  calismasi  yapmasi  Hk : 

VALiLIK  MAKA14INA 

ANKARA 

Bakanligimizin  resmi  burslu  ogrencisi  olarak  Amerika '  da 
ogrenim  goren  Barbaros  Giincer '   in  Ilimiz  Cumhuriyet,  Giilveren 
ve  Cankaya  Liselerinde  anket  calismasi  yapma  istemine  iliskin 
26  Aralik  1978  giinlli  dilekcesi  ile  eki  ilisik  olarak  sunui- 
mustur. 

Uygun  goruldiigu  takdirde  adigecen  Liselerimizin  galisma 
duzenini  aksatmamak  kaydiyla  ikinci  donem  ba§inda  Barbaros 
GUncer'   in  iic  Lisemizde  anket  calismasi  yapmasina  miisaadeler- 
inizi  arzederim. 


OLUR 
1.5.1979 

Vali  Muavini 
Ankara  Valisi  a. 
Selahattin  ALPDOGAN 

imza 


Milli  Egitim  Miidurli  | 

Musa  EROGLU 

imza 

1.5.1979 


APPENDIX  C 
TURKISH  OCCUPATIONAL  INDEX 
Table  3,     Turkish  occupational  index. 


Occupation 


1 

1 . 

Doctor 

2. 

Faculty  member 

(University) 

3 . 

Mechanical  engineer 

Chemical  engineer 

c 

J . 

Architect 

r 

0  . 

Agricultural  engineer 

7 . 

Judge 

o 

8 . 

Pilot 

9 . 

Factory  owner  (200 

workers) 

10 . 

Lawyer 

11 . 

Pharmacist 

12. 

Prosecutor 

13. 

Dentist 

14 . 

Electrical  Technician 

15. 

Army  officer 

16. 

High  ranking  public 

official 

17. 

Ship  captain 

18. 

Turkish  Grand  National 

Assembly  member 

19. 

Contractor 

20. 

Financial  inspector 

21. 

Elementary  school 

teacher 

22. 

Veterinarian 

23. 

Mover 

24. 

Statistician 

25. 

Novel  author 

26. 

Homemaker 

27. 

Carpenter 

28. 

Mechanic 

29. 

Nurse 

30. 

Clergyman 

31. 

Accountant 

32. 

Butcher 

33. 

Beautician 

Meslekler  Index  Value 

Doktor  94.99 
tiniversite  Ogretim 

uyesi  90.60 

Makina  miihendisi  88.15 

Kimya  miihendisi  87.79 

Mimar  86.93 

Ziraat  miihendisi  85.87 

Hakim  84.89 

Pilot  84.86 
Fabrika  sahibi  (200 

isci)  83.96 

Avukat  83.78 

Eczaci  82.80 

Savci  82.50 

Disci  80.97 

Elektrik  teknisyeni  80.62 

Subay  80.44 
Yiiksek  seviyeli 

devlet  memuru  80.26 

Gemi  kaptani  79.34 
Tiirkiye  Buylik  Millet 

Meclisi  liyesi  79.19 

insaat  mtiteahhidi  78.69 

Maiiye  miifettisi  78.21 

ilkokul  bgretmeni  77.83 

Veteriner  76.01 

Nakliyeci  75.91 

istatistikci  75.67 

Roman  yazari  75.48 

Ev  kadini  74 . 91 

Mobilya  yapicisi  73.73 

Motor  tamircisi  73.70 

Hemsire  73.25 

Din  adami  71.93 

Muhasebeci  71.58 

Kasap  68.14 

Kadin  berberi  67.50 


100 


101 


Table  3.  Continued. 


Occupation 

i  It-  O  -L  t.  IS.  JL  t,  I. 

-LIlUcX 

Value 

Police  and  security- 

personnel 

LilcIULLi-  Li 

0  /  . 

9  R 

o  c 

Ceramic  worker 

Q  /Zi  >~  3  TTI  ni^  nO^TOT 

Okz.  L  ctlll           X  o  L-  X  o  X 

ft  7 

91 

zi 

o  c 
JO  . 

Small  grocery  store 

owner 

Bakkal 

Aft 

ft 

37 . 

weaver 

ftft 
DO  . 

9  A 

o  o 

38 . 

Secretary 

Ocix  1  fci  L  c  X 

ft 

/  1 

39 . 

Blacksmith 

UkzUiJ-L  (_  X 

ft  '^ 

40 . 

Movie  star 

r iim  arciSLi 

ft  /. 
D4  . 

y  i 

41 . 

Realtor 

iiiTiixa.K.  KOTuiLsy oncusu 

/. 

04  . 

0  J 

4Z  . 

Salesman 

1^  a  "7  cy  0  r~\  i~  a 
Ic^gdllLd-X 

X  Lx  d  xy  c  C.  X 

ft/i 
04  . 

Uo 

4  J . 

Fireman 

ft 

n/, 
U4 

/.  /, 
44  . 

Seamstress 

iXdU-Xll  LcL^SXoJ- 

ft 

U  J 

/.  ^ 
HD  . 

Soccer  player 

r  U.  LU  UXC  U. 

ft  9 

Q/i 

y  4 

/,  ^; 
4b . 

Agricultural  worker 

XdlXill  XbCXoX 

ft  9 

7  R 
/  0 

A7 

L.OOK 

AVl  P  1 
r\i  Vy-  X 

ft  9 

1  ft 

ID 

HO  . 

na  1  iman 

P  0  Q  f"  P  P  T 
i.  W  0  L_  d  V—  J_ 

ft  9 

1 J 

AQ 

iaxi  uriver 

Do!  TTiiic;  c;nf"n"rii 

i-y  \-f  J-  LiiUi  0     0  w  J_  w  i,  Li 

ft! 

U  1  . 

J 1 

JU  . 

Miner 

•  » 

-JO. 

SI 

Construction  worker 

•                                 •  • 

XLiodctL-  XoL-XoX 

JO  . 

40 

^  0 
J  /  . 

Bus  ticket  collector 

\y  I—  W  L/  Li  0      UXJ-CUV— XoX 

_)o  . 

A 
J4 

53. 

Bakery  worker 

rXJ-Xll  XbCXbX 

ii 

54. 

Small  farmer 

Az  toprakli  ciftci 

56. 

01 

55. 

Traveling  salesman 

Seyyar  satici 

53. 

65 

56. 

Doorman 

Kapici 

51. 

07 

57. 

Servant 

Hizmetci 

49. 

43 

58. 

Garbageman 

Copcii 

49. 

01 

59. 

Porter 

Hamal 

44. 

80 

60. 

Money  lender 

Tefeci 

38. 

97 

b 


Source:     Cingi,  H. ,  &  Kasnakoglu,   Z.     [A  research  on  Ankara 

occupations. ]     Paper  presented  at  the  faculty  meeting 
of  the  Department  of  Statistics  of  the  Hacettepe 
University,  Ankara,  April  1979. 

Note:     The  authors  selected  the  60  occupations  listed  above 
f^om  [A  classification  of  occupations]  by  Devlet 
Istatistik  Enstitlisu,  Ankara:     DIE  Yayini,   1966.  In 
the  present  study  an  index  value  for  any  given  occupa- 
tion not  listed  in  the  above  index  was  computed  by 
taking  the  average  value  of  index  values  of  those 
occupations  which  are  classified  in  the  same  group 
with  that  given  occupation. 


In  this  column,  the  Turkish  titles  of  the  occupations  are 
listed. 

^Sqo^  ^^^^^^  ^^^^  computed  by  the  authors  after  a  total  of 
1232  respondents  who  were  living  in  urban  Ankara  had  been 
interviewed      The  respondents  were  asked  to  evaluate  each  of 
the  selected  60  occupations  on  a  scale  from  the  least  prestigious 
(a  value  of  20)   to  the  most  prestigious  (a  value  of  100).  Then 
maex  value  for  each  occupation  was  calculated  by  using  a  formula 


APPENDIX  D 


MEANS  AND  STANDARD  DEVIATIONS 

Table  4.     Means  and  standard  deviations  of  educational 
aspiration,  educational  expectation  and  their 
independent  variables. 


Variable 

Mean 

Standard  Deviation 

Cases 

A 

68.6114 

10. 0828 

423 

B 

86.0016 

8 . 0175 

423 

^  ^ 

C 

5.1706 

1.0475 

423 

"  ^ 

D 

2.9125 

0  .8786 

423 

E 

3.2837 

0 . 9880 

423 

F 

2.2624 

0.9001 

423 

2.1229 

0.9050 

423 

H 

2.0378 

0.8835 

423 

I 

3.3924 

0.8934 

423 

J 

2.7660 

1.0069 

423 

K 

2.3357 

1.0122 

423 

L 

0.2648 

0.4417 

423 

M 

0.4232 

0.4946 

423 

N 

0.4704 

0.4997 

423 

01 

0.1087 

0.3117 

423 

02 

0.0496 

0.2175 

423 

03 

0.6336 

0.4824 

423 

P 

3.4090 

0.6314 

423 

R 

3.3357 

1.0624 

423 

Note 


In  the  table,  letters  are  used  to  represent  the 
variables  in  the  following  way:     A=father's  occupa- 
n^?^^^  status,  B=perceived  parental  occupational  plan. 
C-GPA,  D=barrier,   "financial  problems,"  E=barrier 
^ being  academically  unable  to  finish  lycee,"  F=barrier 
insufficient  preparation  provided  by  the  lycee  I  am  ' 
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now  attending,"  G=barrier,   "lack  of  vocational  coim- 
seling  in  my  school,"  H=barrier,   "university  entrance 
examinations,"  I=barrier,   "lack  of  higher  education 
program  offerings  in  areas  which  interest  me,"  J= 
barrier,   "scarcity  of  jobs  in  my  preferred  field 
of  specialization,"  K=barrier,   "excessive  student 
activism  in  Turkish  universities  and  other  higher 
educational  institutions,"  L=the  new  variable,  M= 
curriculum,  N=sex,  01=perceived  parental  educational 
plan  (dummy  variable  1),  02=perceived  parental 
educational  plan  (dummy  variable  2),  03=perceived 
parental  educational  plan  (dummy  variable  3) , 
P=  educational  aspiration,  R=educational  expectation. 
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Table  5. 

Means  and  standard  deviations  of  occupational 

aspiration, 

occupational  expectation  and 

their 

independent 

variables . 

Variable 

Mean 

Standard  Deviation 

Cases 

A 

68.4067 

10.0964 

354 

B 

85.8314 

8.2009 

354 

C 

5.1439 

1.0718 

354 

D 

2.9887 

0.9156 

354 

E 

2.2090 

0.8689 

354 

F 

3.0085 

0.9264 

354 

G 

3.2062 

0.9520 

354 

H 

2.1864 

0.9306 

354 

I 

3.4802 

0.7420 

354 

J 

3.4407 

0.7881 

354 

K 

3.6497 

0.7192 

354 

L 

0.2655 

0.4422 

354 

M 

0.4350 

0.4965 

354 

N 

0.4831 

0  5004 

J  J  H 

01 

0.1130 

0.3170 

354 

02 

0.0537 

0.2257 

354 

03 

0.6215 

0.4857 

354 

P 

85.5216 

0.6232 

354 

R 

76.9899 

10.3919 

354 

In  the  table,  letters  are  used  to  represent  the 
variables  in  the  following  way:     A=father's  occupational 
status,  B=perceived  parental  occupational  plan,  C=GPA, 
D=barrier,   '^financial  problems,"  E=barrier,  "university 
entrance  examinations,"  F=barrier,   "lack  of  openings 
of  job  to  which  I  aspire,"  G=barrier,   "lack  of  the 
fields  of  study^ which  would  train  me  for  the  job  to 
which  I  aspire,"  H=barrier,   "lack  of  vocational  coun- 
seling in  my  school,"  I=barrier,   "low  income  of  the  job 
to  which  I  aspire,"  J=barrier,   "not  having  necessary 
skills  and  talents  which  are  required  for  the  job  to 
which  I  aspire,"  K=barrier,   "disapproval  of  my  occupa- 
tional aspiration  by  my  close  relatives  and  significant 
others,  '  L=the  new  variable,  M=curriculum,  N=sex,  01= 
perceived  parental  educational  plan  (dummy  variable  1), 
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02=perceived  parental  educational  plan  (dummy  variable 
2),  03=perceived  parental  educational  plan  (dummy 
variable  3),  P=occupational  aspiration,  R=occupational 
expectation. 


APPENDIX  E 


CORRELATION  COEFFICIENTS 

Table  6.     Correlation  coefficients  among  educational  aspira- 
tion, educational  expectation,  and  their  independent 
variables. 


ABODE 


A 

1 

.00000 

0 

.21731 

0 

.03340 

0 

.34420 

0 

.01420 

B 

0 

.21731 

1 

.00000 

0 

.10265 

0 

.13986 

0 

.16005 

C 

0 

.03340 

0 

.10265 

1 

.00000 

-0 

.07363 

0 

.15076 

D 

0 

.34420 

0 

.13986 

-0 

.07363 

1 

.00000 

0 

.11873 

E 

0 

.01420 

0 

.16005 

0 

.15076 

0 

.11873 

1 

.00000 

F 

0 

.12922 

0 

.10254 

-0 

.03902 

0 

.20289 

0 

.14259 

G 

0 

.01211 

0 

.07877 

-0 

.08774 

0 

.07614 

0 

.09342 

H 

-0 

.02850 

0 

.04521 

0 

.07018 

0 

.14165 

0 

.10169 

I 

0 

.04630 

0 

.07949 

0 

.01510 

0 

.09817 

0 

.29236 

J 

0 

.12165 

0 

.06450 

0 

.07888 

0 

.23395 

0 

.33606 

K 

0 

.07586 

-0 

.03386 

-0 

.05065 

0 

.05441 

0 

.08700 

L 

0 

.01444 

0 

.00438 

-0 

.06312 

0 

.09034 

-0 

.04220 

M 

-0 

.08645 

-0 

.18761 

-0 

.09940 

-0 

.02913 

-0 

.08136 

N 

-0 

.05683 

0 

.01985 

-0 

.24172 

-0 

.15972 

-0 

.02138 

01 

-0 

.19725 

-0 

.46809 

0 

.05238 

-0 

.23343 

-0 

.12350 

02 

-0 

.10097 

0 

.00600 

-0 

.12527 

-0 

.03923 

0 

.05561 

03 

0 

.08850 

0 

.12963 

-0 

.01917 

0 

.10311 

-0 

.04489 

P 

0 

.16304 

0 

.15540 

0 

.23810 

-0 

.02506 

0 

.14784 

R 

0 

.15616 

0 

.22261 

0 

.08363 

0 

.17369 

0 

.10320 
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Table  6.  Continued 


T7 
1 

r 

ij 
n 

1 

J 

A 

0 

.12922 

0, 

.01211 

-0 

.02850 

0 

.04630 

0, 

.12165 

B 

0 

.10254 

0 

.07877 

0 

.04521 

0 

.07949 

0, 

.06450 

C 

-0 

.03902 

-0, 

.08774 

0 

.07018 

0 

.01510 

0, 

.07888 

D 

0 

.20289 

0, 

.07614 

0 

.14165 

0 

.09817 

0, 

.23395 

E 

0 

.04259 

0, 

.09342 

0 

.10169 

0 

.29236 

0. 

,33606 

F 

0 

.00000 

0. 

,53924 

0 

.27356 

0 

.14569 

0. 

20128 

G 

0 

.53924 

1. 

,00000 

0 

.26091 

0 

.10432 

0. 

17988 

H 

0 

. 27356 

0. 

,26091 

1 

.00000 

0 

. 08622 

0. 

16181 

I 

0 

.14569 

0. 

10432 

0 

.08622 

1 

.00000 

0. 

47112 

J 

0 

.20128 

0. 

17988 

0 

.16181 

0 

.47112 

1. 

00000 

K 

0 

.14498 

0. 

14369 

0 

.07056 

0 

.19201 

0. 

15401 

L 

0 

.09900 

0. 

04287 

-0 

.00144 

0 

.03631 

0. 

06507 

M 

-0 

.01049 

0. 

01586 

0 

.00667 

-0 

.01740 

-0. 

01954 

N 

0 

.02518 

0. 

03949 

0, 

.00254 

0 

.03665 

-0. 

08207 

01 

-0 

.20332 

-0. 

06431 

-0, 

.10102 

-0, 

.07703 

-0. 

13768 

02 

-0, 

.07882 

-0. 

06721 

0, 

.01487 

-0, 

.02733 

0. 

00990 

03 

0, 

.15649 

0. 

13600 

-0. 

.01188 

0, 

.05403 

0. 

06207 

P 

0, 

.01502 

-0. 

07161 

0. 

, 01893 

0. 

,10547 

0. 

06519 

R 

0, 

.21990 

0. 

11471 

0. 

,23890 

0. 

,04562 

0. 

14451 
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Table  6.  Continued 


K 

L 

M 

N 

01 

A 

0. 

07586 

0.01444 

-0 

.08645 

-0 

.05683 

-0 

.19725 

B 

-0. 

03386 

0.00438 

-0 

.18761 

0 

.01985 

-0 

.46809 

C 

-0. 

05065 

-0.06312 

-0 

.09940 

-0 

.24172 

-0 

.05238 

D 

0. 

05441 

0.09034 

-0 

.02913 

-0 

.15972 

-0 

.23343 

E 

0. 

08700 

-0.04220 

-0 

.08136 

-0 

.02138 

-0 

.12350 

F 

0. 

04498 

0.09900 

-0 

.01049 

0 

.02518 

-0 

.20332 

G 

0. 

14369 

0.04287 

0 

.01586 

0 

.03949 

-0 

.06431 

H 

0. 

07056 

-0.00144 

0 

.00667 

0 

.00254 

-0 

.10102 

I 

0. 

19201 

0.03631 

-0 

.01740 

0 

.03665 

-0 

.07703 

J 

0. 

15401 

0,06507 

-0 

.01954 

-0 

.08207 

-0 

.13768 

K 

1. 

00000 

-0.06147 

0 

.01377 

0 

.12741 

-0 

. 01083 

L 

-0. 

06147 

1.00000 

0 

.03910 

-0 

.15770 

-0 

.03751 

M 

0. 

01377 

0.03910 

1 

.00000 

-0 

.15540 

0 

.00821 

N 

0. 

12741 

-0.15770 

-0 

.15540 

1 

.00000 

-0 

.05539 

01 

-0. 

01083 

-0.03751 

0 

.00821 

-0 

.05539 

1 

.00000 

02 

0. 

08559 

-0.06316 

-0 

.01953 

0 

.06805 

-0 

.07984 

03 

0. 

00016 

0.07829 

0 

.07539 

-0 

.04994 

-0 

.45931 

P 

-0. 

01882 

-0.02384 

-0 

.12297 

-0 

.01793 

-0 

.14224 

R 

-0. 

01029 

-0.00302 

-0 

.12215 

0 

.08122 

--0 

.28224 
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Table  6.  Continued 


02 

03 

p 

R 

A 

-0 

.10097 

0 

.08850 

0 

.16304 

0 

.15616 

B 

0 

.00600 

0 

.12963 

0 

.15540 

0 

.22261 

C 

-0 

.12527 

~0 

.01917 

0 

.23810 

0 

.08363 

D 

-0 

.03923 

0 

.10311 

-0 

.02506 

0 

.17369 

E 

0 

.05561 

-0 

.04489 

0 

.14784 

0 

.10320 

F 

-0 

.07882 

0 

.15649 

0 

.01502 

0 

.21990 

G 

-0 

.06721 

0 

.13600 

-0 

.07161 

0 

.11471 

H 

0 

.01487 

-0 

.01188 

0 

.01893 

0 

.23890 

I 

-0 

.02733 

0 

.05403 

0 

.10547 

0 

.04562 

J 

0 

.00990 

0 

.06207 

0 

.06519 

0 

.14451 

K 

0 

.08559 

0 

.00016 

-0 

.01882 

-0 

.01029 

L 

-0 

.06316 

0 

.07829 

-0 

.02384 

-0 

.00302 

M 

-0 

.01953 

-0 

.07539 

-0 

.12297 

-0 

.12215 

N 

0 

.06805 

-0 

.04994 

-0 

.01793 

0 

.08122 

01 

-0 

.07984 

-0 

.45931 

-0 

.14224 

-0 

.28224 

02 

1 

.00000 

-■0 

.30054 

-0 

.23450 

-0 

.13384 

03 

-0 

.30054 

1 

.00000 

-0 

.13698 

0 

.00015 

P 

-0 

.23450 

-0 

.13698 

1 

.00000 

0 

.26820 

R 

-0 

.13384 

0 

.00015 

0 

.26820 

1 

.00000 

Note :     See  note  to  Table  4  in  Appendix  D. 
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Table  7.     Correlation  coefficients  among  occupational  aspira- 
tion,  occupational  expectation,  and  their  independent 
variables . 


A  B  C  D  E 


A 

1 

L 

.  u  u  u  u  u 

n 

U 

9  n  0  n 

U 
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A 

u 

o  /:  /.  o  -7 
.  JD4 J / 

-u 

A  T  O  C  O 
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u 

yj 

.  J  D  4  J  / 

n 
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. U4y ZD 
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i 
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A 

L) 

. 11691 

•p 
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-0 
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.  U  J.  O  _)  /. 

u 

n  ^  A  7 

U 

A  /,  £:  n  "7 

A 

.11691 

1 

A  A  A  A  A 

. 00000 

I. 

u 

.  -L  J  7  /  O 

u 

A 

u 

n  A  m  1 

A 
U 

1  "7  O  "7  "7 

A 

0 

.15615 

VJ  ■ 

n 

.  U  /  J  J  J 

u 

n  Q  R 1 

A 

u 

A  C  Q  A  1 

A 
0 

.  06443 

-0 

.  01116 

XI 
11 

n 

.  U  D  O  X 

u 

n  A  "^7  0 
.  U  4  J  /  u 

A 

-  u 

. Uzi4i 

A 

0 

.  09224 

0 

.  22493 

T 
X 

n 

1  A7RQ 

DAI  A  7 

A 

u 

.  U4 JZD 

0 

.  14560 

0 

. 05915 

T 

V 

u 

1  O  O  ^ 

.12266 

0 

.04726 

0 

.  08936 

0 

.01402 

K 

0 

.02879 

0 

.02425 

0 

.03092 

0 

.03269 

-0 

.06836 

L 

0 

.01922 

0 

.01678 

-0 

.10582 

0 

.02842 

-0 

.04165 

M 

-0, 

.08943 

-0, 

.18246 

-0 

.07230 

0 

.00461 

0 

.05784 

N 

-0, 

.08066 

0, 

.03380 

-0, 

.24277 

-0 

.20444 

-0 

.04395 

01 

-0. 

,18976 

-0. 

,47158 

-0, 

.03298 

-0. 

.20052 

0, 

.07855 

02 

-0. 

.10326 

0. 

,02766 

-0, 

.09760 

-0, 

,07931 

0. 

.04374 

03 

0. 

10430 

0. 

15902 

-0. 

,06311 

0. 

,09864 

-0, 

.10732 

P 

0. 

03394 

0. 

31731 

0. 

,09653 

-0. 

,09022 

-0. 

,16257 

R 

0. 

25731 

0. 

28369 

0. 

,21569 

0. 

17537 

-0. 

,01614 
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Table  7.  Continued. 


F 

G 

H 

I 

J 

A 

-0 

.13978 

0 

.07355 

0 

.06891 

0 

.16789 

0 

.08416 

B 

-0 

.07136 

0 

.09515 

0 

.04570 

0 

.04147 

0 

.12266 

C 

0 

.04011 

0 

.05801 

-0 

.02141 

0 

.04526 

0 

.04726 

D 

0 

.17377 

0 

.06443 

0 

.09224 

0 

.14560 

0 

.08936 

E 

0 

.15615 

-0 

.01116 

0 

.22493 

0 

.05915 

0 

.01402 

F 

1 

.00000 

0 

.38986 

0 

.18874 

0 

.33610 

0 

.17335 

G 

0 

.38986 

1 

.00000 

0 

.24746 

0 

.29652 

0 

.27498 

H 

0 

.o8874 

0 

.24746 

1 

.00000 

0 

.01766 

0 

.04216 

I 

0 

.33610 

0 

.29652 

0 

.01766 

1 

.00000 

0 

.28137 

J 

0 

.17335 

0 

.27498 

0 

.04216 

0 

.28137 

1 

.00000 

K 

0 

.20431 

0 

.23821 

-0 

.01220 

0 

.20995 

0 

.19815 

L 

0 

.06363 

0 

.04451 

0 

.01703 

0 

.13690 

-0 

.04408 

M 

-0 

.02652 

-0 

.08245 

-0 

.02889 

-0 

.02272 

-0 

.08590 

N 

-0 

.04552 

-0 

.00751 

0 

.00680 

0 

.02198 

0 

.07646 

01 

-0 

.02256 

-0 

.05865 

-0 

.04280 

-0 

.00252 

-0 

.10915 

02 

-0 

.01573 

0 

.00108 

0 

.01966 

-0 

.01902 

0 

.07370 

03 

-0 

.01174 

-0 

.00838 

0 

.09291 

-0 

.02083 

-0 

.05143 

P 

0 

.03997 

0 

.15820 

-0 

.04688 

0 

.14260 

0 

.03696 

R 

0 

.07890 

0 

.08371 

0 

.11512 

0 

.16014 

0 

.08165 
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Table  7.  Continued. 


K  L  M  N  01 


A 

0, 

.02879 

0 

.01922 

-0. 

08943 

-0. 

08066 

-0 

.18976 

B 

0, 

,02425 

0 

.01678 

-0. 

,18246 

0. 

03380 

-0 

.47158 

C 

0. 

,03092 

-0 

.10582 

-0. 

07230 

-0. 

24277 

-0 

.03298 

D 

0. 

,03269 

0 

.02842 

0. 

00461 

-0. 

20444 

-0 

.20052 

E 

-0. 

,06836 

-0 

.04165 

0. 

05784 

-0. 

04395 

0 

.07855 

F 

0. 

,20431 

0 

.06363 

-0. 

02652 

-0. 

04552 

-0 

.02256 

G 

0. 

23821 

0 

.04451 

-0. 

08245 

-0. 

00751 

-0 

.05865 

H 

-0. 

01220 

0 

.01703 

-0. 

02889 

0. 

00680 

-0 

.04280 

I 

0. 

20995 

0 

.13690 

-0. 

02272 

0. 

02198 

-0 

.00252 

J 

0. 

19815 

-0 

.04408 

-0. 

08590 

0. 

07646 

-0 

.10915 

K 

1. 

00000 

0 

.12405 

-0. 

11947 

0. 

03856 

-0 

.07441 

L 

0. 

12405 

1 

.00000 

0. 

04009 

-0. 

12041 

-0 

.03276 

M 

-0. 

11947 

0 

.04009 

1. 

00000 

-0. 

18689 

-0 

.00722 

N 

0. 

03856 

-0 

.12041 

-0. 

18689 

1. 

00000 

-0 

.04146 

01 

-0. 

07441 

-0 

.03276 

-0. 

00722 

-0. 

04146 

1 

.00000 

02 

0. 

02889 

-0 

.05805 

-0. 

03200 

0. 

07079 

-0 

.08500 

03 

0. 

00050 

0. 

.06043 

0. 

06219 

-0. 

06144 

-0 

.45732 

P 

0. 

13793 

-0. 

,08675 

-0. 

27619 

0. 

11178 

-0 

.15271 

R 

0. 

00368 

-0. 

,00460 

-0. 

21193 

0. 

04987 

-0, 

.29328 
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02  03  P  R 


A 

-0 

.10326 

0 

.10430 

0 

.03394 

0 

.25721 

B 

0 

.02766 

0 

.15902 

0 

.31731 

0 

.28369 

C 

-0 

.09760 

-0 

.06311 

0 

.09653 

0 

.21569 

D 

-0 

.07931 

0 

.09864 

-0 

.09022 

0 

.17537 

E 

0 

.04374 

-0 

.10732 

-0 

.16257 

-0 

.01614 

F 

-0 

.01573 

-0 

.01174 

0 

.03997 

0 

.07890 

G 

0 

.00108 

-0 

.00838 

0 

.15820 

0 

.08371 

H 

0 

.01966 

0 

.09391 

-0 

.04688 

0 

.11512 

I 

-0 

.01902 

-0 

.02083 

0 

.14260 

0 

.16014 

J 

0 

.07370 

-0 

.05143 

0 

.03696 

0 

.08165 

K 

0 

.02889 

0 

.00050 

0 

.13793 

0 

.00368 

L 

-0 

.05805 

0 

.06043 

-0 

.08675 

-0 

.00460 

M 

-0 

.03200 

0 

.06219 

-0 

.27619 

-0 

.21193 

N 

0 

.07079 

-0 

.06144 

0 

.11178 

0 

.04987 

01 

-0 

.08500 

-0 

.45732 

-0 

.15271 

-0 

.29328 

02 

1 

.00000 

-0 

.30515 

-0 

.00248 

-0 

.11235 

03 

-0 

.30515 

1 

.00000 

0 

.04055 

0 

.07795 

P 

-0 

.00248 

0 

.04055 

1 

.00000 

0 

.33476 

R 

-0 

.11235 

0 

.07795 

0 

.33476 

1 

.00000 

Note:     See  note  to  Table  5  in  Appendix  D. 
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